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= A Curriculum in English, Graes 7-12, comsists of a brief i

K= intreduction to the work of the Oregen Curriculum Study Center,

o followed by thre: essays describing in considersble detail the
e several. strenis of the experimental curvicalum being developed——
¢ literaturs,langaage, vhetoric (oral aud written). These essays ~
. . are imtended for the professional reader, not the secondary A
< gchool student. 9%\{
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THE OREGON CURRICULUM STUDY CENTER

The Oiregon Curriculum Study Center, o part of the "Englich

T " ' \/ e \ P PY -Vl o . 2.
Frogram’ of the U, §, Oice of Bducation, is 2 ioint undertaXing ine- ) <

volving the University of Drego‘; and the ichool systerns of gix Oregon
cities (Sugene, ?ringﬁeld, Bethel, Cocs Bay, l.aeke Uswegs, Beaver-

ton) and ane'in Waghingten (Scattle), Supported by funds tolallinga ' .
little over & million doliars. frow USCE, the University, and the b
participating citles, the Center 18 developing & new English curriculum ‘-
for the junicr and sexior high sehools and is testing i in selected clagge =4
rooras o the seven particiyeting school eystems, 8 course of siudy,

which includes langusge, -lterature, written coraposition, and sposch,
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is conceived broadly enough (o aceommodate the neads and teke acecunt
of the limitations of ail atudents except the slowest, those oz whom
educationel provizions of a different kind must be made, |
Need forr %@gﬁ. Thara are ihres princivel ressons why ?Q
revisions keve been urgently needed o the Eaglizh curriculum of the L
secondary schocls. First, textbooks, curriculum guidss, and English oA
teachers thamsslves bove shown much urcertainty about the proper
¢ Lmits and purposes of Eaglich ac a school subjest, Because of this B
| uncertsiity the English curriculura hae scoreted oéds und ends of instruc- '
L tion (career advice, orierdation to school life, formation of good study <
kabits) thet hava obecured its ezusntisl rature and diffused the energie R
of techers end pupils alike, A sharper defirition ¢f the propar aims end $e
content of the mubjec: must precede any majer improvement, Second, ol
the existing curricuium shows a lack of sequence that bas made ordexly
izaraing difficuit, sometimes Impossible, Some kind of srstematic g
plan, sorme rational pattern of progreegison, must be deve! i t0 pre- —
ver!i the zimlass eddying ans deedly repatition from which the present o
nglish curriculum: has so often suffered. Fimily, much of the muterial 4
in the existing curriculum is G of date, reflocting Mitle or 6o awere- oY
ress of the present state of kncwledge in such relevant disciplines ae TRt
linguisticis, sumantics, rhetoric, literury amiyaie apd eriticism, and 4|
the psycivlogy of learning. The situetisn is comparable to the one that -y
prevailed in the school mathsmutice curriculum unéil e fowr yasrs ago, N
And, just ag the schioocl methemstios curziculum bas beon revolationised 335
and given an intellectunl integrity it had lost, 30 must the Prglish
currioviuii be brought Lite line with current scholarchin and made )
inteliectuslly sound a? whatever grade level it is taught, %?’
Aay sericus atiempt to producs an imporoved surricuium in Eaglish M
rauet face squecely a1l of these didficultiss and tey to surmenit e, ol
Aires nnd comt ¥ 2 at the Center have sasumed thnt the Civne E
of thi Exgllsh curriculum ave twe: to ipprove studsnts control of the g
skills of cumeunication--reading, woitine. gpeaking, and (os far o9 4 i
can ke diroctly taugi) listanitg; and o give studenis command of 2 & !
bocy of subject matterr, Tha coglent of ¢he curricuium in s Lasy
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of subject; matier; epeocifically, literature, language, and--ina moze
restricted sengse~~rhetorie,

Wa have assumed algo that the skills will be more efficieriiy
learned and the subject matter more eusily assimilated and more thor-
oughly undeistood if instruction in both is closely coordinated, That
is, although the subject matter ig intrinsically valusble, worth studving
for the disc.pline that it enforces on the mind and for the knowledge
that it imparts, it also eontribuies ioward mastery of the skills of
language, Simiiarly the skills themselves, though having chvious
practical value, can help the student undevstand the subject matter
more fully--for exsiople, when assignments in writing or speaking
are made an orgsnic purt of the study of literaturs: or language,

4 sequential curriculvin,  Although thers i3 wideepread agreernent
on the ﬁ’:’g&% for a cumuintive, seguential curricuium in English, no
one knows yet to what exlent English can be made sequential and cumu-
lativs, The scientific sty of ianguage s ef course sequential, but
the study ! literature and rhetoric is not, or at leagt is not 26 the same
degree. In lesrning to write good Engnsh prose, it is certain that
& student dses nst progres's systematically and sequentially from mastery
of the phrane to mastery of the clauge, the sentence, the paszph;
nor does he necessarily viove from lnowledge of chronological to spatial
or inductive patterns of orgexdzation, If thers is a sequence in English
compositioz, it i3 ot of the same kind a8 in science and raathsmatics,
The same ig true of iiteraturs; there is no necessary order in which
to teach poetic form or figures of speach or individual iiterary works,
excer: inSof2r as the erder is determired in o gens?al way by the ermo-
tion=l and inieiiectuel maturity ofthe stadert, I would no doubt be
denirable for a student o have read the Bibie before redding Kilton,
&nd claasical mythology before reading Keats, Put 44is stuay would
not be prerequisite to an urderstandiog ¢f Milten sad Keets in the same
way that the elements of a foreign lenguage ars prereguisite tc 2 second
or third year course in that language, or elemertary aigebra o ad-
vanuced courses in mathematics,

Though & perfectly logical seguence may not be nase&ila for the
curziculum, we kave sasumed that a dezensible sxd holpful
sequence can nevertheless Lz developed end that it will greatly facilitsie
both teachirg and learning, In planning the sequence, ‘we have been
guided by the advice of specinlists in lesrning theory, as well ag by the
exper: lmowledge of secondary school Englich teachers, English and
speech profeagors, and specizliste in Englich education,

& modery and intellestually valid curriculum, Tha old Latin-
baned grammiir of the 16th century, altbongs it hes had o sterding
among isnguzge sciolars for a lesst sixty years, still dominatss school
instructicn in Individual {eschers, and oceasionally entire
8chools or sciinol systema (as in Westport, Connetticut, and Portland,
Oregond have sitempted to present 8 roundsd and un-ioedats view of
o to pepils, bus they have been handicapped by the scareity of
suitable matsrials, At the Center we are trying to produce toxt materials
that prasent a responsible modern view of laoguage, within the iimits
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,";‘ of the students’ maturity and capacity--irarsformational grammar,

2 socisl and regional variation, writing systems, the nature of lenguage
= as @ symbolic system, the hidtory ¢ English, usage and the bages of
- correctnecs,

& In literature, though the use of paperback editicns of steudard \*\

works is increasing in many high schaola. maoct &2 $he lidannmr fmabes !
}X

ing ny nion T8, MOt € I8 ARNSTATY instuction
from the seventh grade through the twelfth is still besed on anthologias,

This kind of book, while not withsut merit, toc often providas ap innde-
guate basis for the sound study of Miterature, Some geisctions of unques=
ficned value are included, but frequently thsse are praserted in drasti-
cally abbreviated form (a single etansa Srom Th Faerie Quesne, cne
chapter from Huckleberry Fion), &3 that the s&uﬁe nt carnot develop an
understanding and appreciation of the work ags & was crigieaily cone
ceived, These books are oiten at fault &lgo in inciuding a great deal

of what can only he called junk--sphemeral stories and verse from
juvenile and general-circulation magazines, reiic playa, television
scripis, Scmetimes these sclections get inte the bocks becsiuze of

an apperent Japge--or simple absense-«cf tagte in the editors, More
often their inclusion ig the result of a desice to cater ¢5 what are thought
to be the prevailing interests of pupils of a given age, or to take sccount
of their inteliectyl limnitations, The zelections are ugually organ-

ized themutically in a way that pute literary mertt in second place, i
indeed it is seriously comsidered at all,

We argl-wela@ing a e?aturg @Jririgg%ﬂm which we believe is
distinguigiz ggﬁ gy litersry merit and by a carefully sequontial
orgunization, At the sam:e time, this curricubum is veing realistically
acapted to the capacities and maturity of the s2udents who study it.

We hope to build up in as Inrge & proportion of cur studerts us poasible
a body of common literary kuowledge, a famiiliarity with certain key J

works--the Odyngey, fables, myths, Artburian legends--as & core
around which {6 plan furthor reading,

At all timee, the literature itseif remains at the cemter of atten- :]
tion, studiad for its own inherent interast snd value,

in composition instruction, both in schogi anst in the first year of
college, the rheterical principles sindied otill lorgely coneist of three
dessiccated sels of ideas bequeathad by the luie ninsteenth century:
the so-ealisd "Four Forms of Diccouras”" {Nasrsticn, Description,
Expositien, Argunentetion); a handful of eritical ststractions, I
some va;;;ia%i?? of B;gm;lgz!: \f’s”m&‘u "vmymsrmsanggxﬁrmﬂi:n ot
formula (1891); and rales for writing expousitery paragrapha, '
uncharged since their Jormuietion by ¥, N, Scoit and J, V, Dannsy

a book cilizd Paragraph-Weiting publisked seventy yeti'a 2go.

We are drewing on the entire rastoricel tvedition for ingights intc

ge;fe:}vc&g of eompog;ti@ni:mrue ! msmgﬁﬂg&ﬁ
st through axmaiyeis of geod pross, Wae are toy > gAve
both ordsr ‘and saquence {0 instruciion i wiiting, and vm?ﬂ in-

tegrating it wih the study of language, speech, and liturature, Noz
is all thg writing in the sxpository m!@'da: frequent assigimieats in all
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six grades encourage the exercise of imagination in both prose and
verse,

Speech instiuction in the achools, when at its besgt, is still in
direct touch with a vigorcus rhetorical ¢radition, but too often guch
instruction is not &t its best, .It seldom is regarded ecericuely, but
is thougit of as something inag can be taken care of incidentalily, in
free momenta after more important work has been disposed of, fis a
result, speech in the echools is usually taught superficially if it is
taught at all; most oflen, perheps, it is not taught at all, except as an
elective chosen by a smell minority of studenta, We at the Center are
viewing instruction in the litercture, principles, and practice of oral
discourse as a major conesens

Except in special couraes for superior students, little has so
far kean done in American schools to introduce even the rudiments of

logie into the curviculn, We axe endeavering tc incorporate instruction

in the elements of inductive and deductive reasoning into the new cur-
riculum ag an aid to clear & and therefore cledr writing end
spaaking, as well a3 critieal evaluation of reading,

Evalvation of the Curcriculum, As the curricilum for each year
is tried out in the classroom, we on the Center's stesf secure beth

subjective and objective evaluations of each unit, With every classroom

set of a partionlar sirit semt a pilot texchez, there is snslosed & prir
of rating forms, one for the Student Varsion of the unit, the ether for

“be cerresponding Teacher Version (or taxchers! manusl), These forms,

which are ir guadruplicate, are filled out by the piiot teachor after the
unit has baen taught, and mailed to the Center for disteibution ¢« steff

writers and ine stalf evaluator, Much of the revision at the end of

a ysar's trial of the curricuium is based on the suggestions and criti~

cisms in these reports,

The Center has the services of a highly expert testing
apeecialist the year around, whose reaponeibility it is to devise series

and evaluation

of obijective tests based on the curriculum: units, supervise their admin-

istration and scoring, and aralyze their results, The tests, which
sre theraselves rovised after being used in the classroorz, may alao
reveal weaknessges in currienium units thet call for changes before
the units are taught agairn, At the end of the Cevter's contract, & cone
siderzble body of suci: evaluative data will have been gathered znd
analyzed to shed ligit on the effactiveness of the new courae of study,

The schedule of the Center's activities is as follows;
i1963-84 Preparation of Tth and 8th grade curriculum
1064-65 Clzasroom trial and evalurtion of 7th and 8th grede

curriculum
Preparvation of 8th and 10th grade curriculum

-1ve
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1985-66 Revision and ve=trial of 7th and 8th grade curriculum
First trial and evaluation of 9th and 10th grade cur-
riculum
Preparation cf 11th and 12th grade curriculum

1966-687 Cortinued tria), svalustion sand revisisa of curriculum

for 7th, 8th: 8th, and 10th grades
Trial, evalustion, and revision of 11th and 12th grads.
curriculum

At the conclusion of the Cernter's contract in August 1967, all
materials that have been produced will be made generally available,
Until then, because of their experimenta)l nature, thiey cannot be cipr=
culated cutside the bounds of the sewven school systems in which they
are being tegted,

The three essaye that follow describe in considerable detzil the
courses of study tkat the Center is devsioping in literature, langusge,
awd risetoric, The descriptions for gradesz 7-10 are fuller than those
for grades 11-13, since ibe curriculum for the last two years is still
being wrilten ot ¢:e present time,

-sNovember 1985
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A CURRICULUM IN LITERATURE

No curriculum in any discipline can be all things to all men, Sixce thiz
statement is particularly true in the field of literature, where rauch confusion

" currently exists as to precisely what the aims and content of the literature cur-

riculum should be, perhaps it might be well to try to state as ciearly as posai~
ble some of the guiding prisiciples behind the curriculum we are developing.

As good a place as any from which to start is with the operative word of
the first sentence of this introduction, ''discipline." For the approach to
literature here being urged is predicated on the axiom that the study of liter~
ature is a discipline-~that it is a study of value in and for itself, and that it
has its own iaws of operation and its own vocabulary, and that only a curric-
ulum with the primary emphasis on the literature itaelf can do full justice to
literature and to the students we teach, ‘

For if we are not careful, we can lose 8ight of the fact that a curriculum
in literature is supposed to teach literature, and we end up at best with a
migplaced emphasis and at worst with ro literature at all, The reasons for
tais are not far to seek, For example, we can 211 agree that literature is a
record of the most thougitful and perceptive mien of all eras; but if we are
ot careful we end up with literature a5 a sort of poor relation of history,
teaching a historical document and losing sight of the work of literature itself,
Similar unconscious shifis in emphasis can result in such common phenomena
&8s literature-as~-anthropoiogy, or iitersture-as=ethics,

These creeping srrors in 2mphasis that characterize many of the existing
curricula in Englizh are understandable enough. In an increasingly practical
and pragmatic age teachkers of Englich have been under attack, as students
ask "What i® the good of literature?" or "Why should we study Shakespeare?"
Often, alas, the tendency hag kzen to answer the pragmatic attack on its own
grounds, and to end up teaching history, or anthropolegy, or cthics (or pey-
cholegy or philoaog)hy or life-adjustment, for that matter) as a means of em~
phasizing the "use' of literature.

This tendency to answer the practical objection on its own grounds, to
plead that literature is useful tco (scrt of a literary "'me~too~ism'), has
infected all levels of literary studies. In university and theoretical circles,
the "new criticism, " the new approaches fo.linguistics.and ssmentics, the
whole trend in literature and language best illustrated by the phrase ''descrip~-
tive, not prescriptive, ' can be seen as an attempt to give to literary studies
some measure of intellectual respectability as it 13 currently defined, to say
to the pragmatists, "See, we can be scientific and sbjective too, "

The results of this understandsble desire to adopt the intellectual attitudes
and procedures of the socially approved clasz have, however, been different -
on the upper and lower levels of the educational ladder. The benelits that have
accrued to the study of literature and language in the colleges and avave have
been inestimable, Existing tocls of criticism and regezarch heve besn sharp=

. ened, new tools of criticism and research have Leen made, and the sitempt

to atndy Micrature and langusge in 2 scicntific way has resulted in new insigits,
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of profound and lasting significance, into literary works and into the nature
and structure of language.

In the process thus described, the emphasis has generally continued to be
on the work of literature itself, with increased insight and understanding as
the final gcal, Biography, history, anthropology, philosophy, ethics, esthetic
theory, 2ll these and everything else that one can bring to the work increase
our understanding; but the main focus is still the work itself, On the lower

L levels of the educational ladder this purpose has sometimes been lost.

The reasons for this split are too complex to go into here, perhaps too
complex to comprehend at ali. At any rate, the axiom that the study of lit-
erature is an activity of value in and for itself seems to be more generally
accepted the higher one goes, What wz are urging here is a curriculum that

X-appplieﬁE that axiom to the study of literature in the junior and senior high
gchoole,

We do not mean by this that literature should be studied in a vacuam,
Such a view would be absurd, Further, all the background and experience and
information a reader can bring to & work of literature increase his sensitive
comprehension of the work, $o literature can and does and must relate to
history; it can and does and must relate to anthropolcgy; it can and does and
must relate to ethics, toc mores and morals, We merely urge a curriculum
with the primery emphasis on the literature itself. To the extent that the
student perceives, or is led to perceive, the reievance of the study of litera~
ture to his other studies, to that extent will his experience be ricker, Our
concern is primarily one of emphagis: a student should be told t¢ read, say,
Johnny Tremaine as 2 piece of literature, bringing to the book whatever back~
ground he has; he should not be told to read Johmny Tremaine hacause it will
teach him about the Revolutionary period,

Let us illustrate by an example, -using the foliowing poem by Carl de Suze:

Guitar Lament for 2 Mountain Boyl

They cut down thz 3id pine tree in Tunisia
And the roar of her boughs mukes eddies in the air
Though she's fallen, though she's gone, though she's gone,

The red Kentucky clay as Pappy used to say--

Soil with too much water, t00 much sun=-

Has shuffied off the planect, and the mountain birds' song
is stilled at the crack of a gun,

The well of lenely forest that drank the dewy night
Stunds formless and shedowy and ¢'2d,

The dbream xnever rises now at noon in the brook
One hullet in one second and that was all it took
For & world t0 wash away, purple hills far away
Drowned in the duset of dusty El Habad,

TReprodiced by permission of Saturdey Review and Carl de Suze.




The bay hound's call is stifled in her throat

The senses she quickened once are gtone,

Ne mare the long mellow light will filter through these eyes,
The sunsets, the seasons are done,

They cut down the old pine trez in Tunisia
But the roar. of her boughs mckes eddies in the air
Though she's fallen, thoug': she's gone, ithough she's gone.

-~ Why study this poem in a unit on the Second World War? Why use it as -
the basis for a lesson in geography, to show that Tunisia is dusty and a long
way from Kentucky? It would be equally irrelevant to use it as anthropology,
to show what people do in Kentucky. Better, but not by much, would be to
teach it ac ethics, in a unit on "The Horrors of War, ' say, along with "Dulce
et Decorurn Est” and other poems and stories of protest,

All these things are, of course, implicit in the pcem., But the way a thing \
is said is part of what is being said, and by focusing primary atiention on the
way the thing is said, the power of what is being said will eventuzlly emerge
much more strongly. The only exiernais necessary to a student are that El
Habad was a battlefield of the Second Worid War, Tunisia and the Second
World War are as disiant in time to an eighth grader as Thermopylae, and the
poetic statementi holds true as well for an ancient Greek as for a mountain boy.
Attack the poem as a poem: What is the significance of “clay"? What does
"Drowned in the dust'’ mean? How does it relate to ather imagses of water?
How does "the old ine tree" increase in meaning through the poem? What
poetic uses are being made of ballad motifs? What is the basic ides (metaphor-
ic structure) that the poem is built on? And so forth, Let the student concen-
trate on the poem, on metaphor, on the poetic use of language, on the possi-
bilities inherent in ambiguity; the history and the anthropology and the cthics
will come, Children are quick: we do them an injustice to think they can't
grasp these things,

Very well, But how shall a systematic curriculum in literature, with
emphasis on the work itself, be arranged? What positive ideas are there*
One theoretical suggestion lately received with enthusiasm is that learning be
spirally organized, 'The spiral curriculum, as describelc: in Jerome Bruner's
The Process of Education, assumes thut in every discipline certain key pr:n-
ciples are discoverable aﬁd that these ¢ga be taught and understood from a
very simple ievel up through increasingly difficult examples. Possession ci
key principles permits the student, like the chambered nautilus, to "spread
his lustrous coil, " to extend and transfer his habits of le2zning, and to coalesce
the analogies and associations he discovers under a few major headings.

This is fine in theory, but how is it to be applied to a literary work in
which no single aspect--imagery, form, structure, point of view-~-is an island
unto itself in the totality of the esthetic effect? Still, cne must do sormething,
The time has passad when a student could be handed a piece of wryiting and
told, "Read this--it's great literature,” If occasionally one of them asked how
he was to know it was great, he was told either "It's great because it's old,
and dull, and because I said it was great," or "Can't you just feel’ it's great?"
with the implication that if he couldn't he was a Philistine. Such an approach,
never intellectually honest, is no longer accepted even passively by students,
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It has driven them away from good literature in droves, 3

The authoritarian and the impressionistic approaches are nv longer viabie, f
yet clearly most young pzople are not prepared through either traimag or in- £
clination to git down and wrestle with a worl: of literature as a complex whole, E

Still, if a curriculum is to he desgigned that focuses attention or the work itself,
some gort of solution to this problem must he attempted,

Despite Wordsworth's complaint that "'we murder to dissect, ' there seems 5
to be no aiternative. To provide easy access for younger readers, it appears .
-, uecessary to pull the work apart into its various components, An approach
to the whoie via one of its components seems the best solution to the probiem,

Such a system of components must meet several requirements, It must
be simple enough to be grasped by young readers., It inust offer the least
pogsible distortion of the whole, It must offer the most direct route possible .
to dealing with that wholz. ¥ muast offer cotegories which are broad enough fo 3,
embracy: most of the sspeets of litersry art, yet which are at the same time "
net 80 higoad ag 1o be useless. Toward this end, we have broken the study of ‘
literature down izio three main Zeadings,

( _ These we have named Subject. Form, and Point of View. They are ad=
reittedly vague, but eack indicates a certain method of approaching literature
which is valid, and which provides for the student an aveaue of entry into the

ﬁ ( totality of the literary work, It is hioped that through the use of these various
& approaches the students will be able, by the ninth or tenth grade, to deal with
\ the work as a whole, at least on an elementary level, The remainiag yeers of

school can then be spent in the profitable study of the more soplisticated
aspects and implications of these headings, The overt use of the three ap»w Y
proaches will gradually disappear. but Sulzject, Form, and Point of New will

i have served their purpose 25 a means of entry, and can remain in ihe smdents®

\ vocabulary a8 legitimate terms, e
) Let us try now to define these three terms 18 we shall use them in the cur- ./
riculum, g

: a o

An;r work of literature i3 about something, and thus st has & Subject, The -

suiject of @ piece of literature can be treated on at least thres leveis, To g0 i

back to the poem just cited, the subject could be said to * ~ about a soldier in _{ "
World War I who ie from Kentuciky and who dies on a batde field in Tunisia, i3

But litorature tends to invite generslizations, and 8o on another level the

gubject of the poem could be said to be about soldiers dying on far-off hottle
fizids, On a stili higher level of generalizaticn, the subject of the pcem could
be saii to be an examination of the hkuman condition and of 2 sydtern of values: -
the ywat sels up an equation in which one bulle? in one second equals a lifetime
of experience and memory, and then asks if tte equation ig g true one, It .
8hcnuld be claar, then, that the term gubject as we use it includes such poazible

Synonym: as tbeme or topie, and ia more than the "fable” which i3 merely the A
vihiclz for the theme. Cae of the things that distinguishes literature from say, e
the comic strip ox ihe detective story is that literature tends, as we oteorved, 0
, to invite euch generalizations from the reader. In this curriculum, we bave -
" trisd 10 selact such works, ones thet fnvite e reader to g9 beyond the apecif- 3

'f/ Ic  details of the individual work. Thus, in the Seventh Girade Orfentsition »




. unit, the subject of "The Price of the i{e2d" is salvation, rebirth, the extimn-
e ination of a sywtem of valucs==what you will, as well us being & story of an
- 800-mile evagion in an open boat by a white man snd a native,

~ Briefly, the general area of approach to litezature indicated by the term
3 " Subject jg that which will ultimately, we trust, resuk in more than the mers
=Y summary of the narrative Mne when = student {8 asked what a work i8 about,

e The approach tarough subject ghould help the student realize that a work meens
b as well 28 t{ells, '

. The subject is conveyed in some sort of a wehicle, which brings ug to our
= fiecond term, forp:. Form on all levele of literature i8 2 verbal and artistic
X structuring of 1déés just as the thought in a sonnet must somehow be packed
L. into fourieen lines of iambic penfameter, Of course, anyone who hag ever
- writien knows that the proceas of composition cannot be cut and dried, and
- that we do not choose a subject and then a form, after which we grind out foure
52 teen lines of iambic pentameter., But it is possible, and with beginning stu-
ey dents necessary, to trezi form ae an avenue of approach 2o the totality: of the
literary effect. Ia any case, part of the reason thst literature i3 literature
' resides in form. And a good deal of our understanding and appreciation of any
i work of literature depends on cur understanding and appreciation of the form.

Kenneth Burke has given a gensible rationnlization of the nature of artistic
form, He says that form is nothing more than the arcusing and satisfying of
appetites, That is, in writing a dete ctive story, we might begin with a crime
and arouse the reader’s appetite for discovery and apprehension of the unlmown
criminal; or we might, on the other hand, identify the criminal immediately
. and arouse in the reader an appetite for his apprehension, Now, of cocurse,

f it is obvious that form and subject are virtually one-=but not quite, because

= we can shape a given subject in countless waygy: the way that we choose i8 the
2 £ form that we choose, In reading, we would need ¢o pay ratior clcse atteation
% to the form, primarily because the work of art i2 in large part an aegtheticaliy
shaped structure: if we ignore the form, we miss & good deal of the delight
irherent in the work of art. Readurs "gense" form and understand almost by
inmuition how the artisi has shaped hig work, but the curriculum in literature
atteinpts to give a few of the keys (o perception 8o that the student very soon
baginz 10 understand and enjoy literature for its sxtistic streciure,

Subject and form have the great virtue of reciprocality; we can sgk, “Why
L this form for this subject?” e¢r "Why this subject for thig form?" If form and
. subject are in fact one, than the mere ot of an sitempted or artifictal scp~
sraticn can ifluminate the work as totelity-=whisk, after al), in the goal of any
study of Hiersbare,

Thus, triefly, the generel ares of approoch to litarature indicated by the
a3 termn form is that which will vitimately, we trest, result in the student's
being aware cf the srousal and satisfactian of expeciaticns.

711 the most basic level, mflter &hd rhyme are fornw, o g7 stunces snd
o pasagraphs, But most frequently, a disensies of fory; snly beging ot rhyms,
o mete?-, or stanza; it scon goes on tc cragider the wesk of literature ne almors
» an igolated entity, with its own intornal logic and demands. Thue, whea ™
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( tell 2bout the form of & movel, we sre likely to refer to the srrangemsst of
incidente in ts particular plst, or to the sequence in which ideas are deveionsd,
Obvieusly, the discuasion of form impinges on the discussion of subject and
of polut of view, k:i we must keep in mind that form is always eomehow or A
othvr tor~~ied with e-Tangemernt and, in the larger sense, with the arousiag L&
and satizaction of apretites & the reader, _ B{
The third term in our basic (riad, point of view, is perksaps the mest A7
conmpizx, Foliut of view ig ¢reditionaliy taken tc mewn the angle of vision
¢f the nerrator=-firet peracn, omniscient, sodified omuiscient, snd the like, ©
This s what might be ceiled thie "technicel” meaning of the term, We have
expanded the general arcs of ¢hs meaning of the phrdse o include vasious " B
ateliucss toward the subject of the worke-that of the suthbor, that of the chare ¥
acters, ead that of the reader. & thie area we are dealing with the tone of N
( the uiterance, what I, A, Richards defines a8 the sense that the reader guins <.
¥ of tiu: anthor's atiitude ownrds the aubject: we are dealing with the problems
! of persona and irony, whera gtatement of characters and/or nerestor era not i
W necepsarily those of the avther; we are desling with the problems of perzubsien, e
% where the reader may or may not wish to accord with the golicited respense. /g
This is probably the moat aubjective arsa cf the three approeches &
¥ literatare, and berce the most difficult fo defins, But briefiy, the geneval |
3 aresn, of approach to literature fndicated by the term poiat of view iz thet which
" will witimately, we trust, resalt in the studens’s heing aware that effective 3
Mtersture i@ affective, that the authsr too has & respease to his subjset, and v a
- tret he uses various techniques of structure and rhetoric to elicit a response e
fom his reader, \
Obvigusly; certiin essumpiioss underiie thin curriculum, The emphasis <k
in the currienlum is 5ot upen giving the studerd certain "facts” about certain o
woriss of literaiure, but ratrer to srovide him with the zkill ¢o jinderatend any 7
vork of Jteraturs, Thus, the test of success for the enrriculwn wonld be the $a
studsnt’s akfiity to ayply ke tocla of undersianding to & work oitside the cur- -
ricuium, Anothor assumption i thet the armlstion: methods of the arrienlum . 2
cea bs applied witk increasing depth and sopiistication et progremvive stages e
in the studx®s cavsar, In sifect, the instrumenta of seulyels remein the game; s
tut thelr interrelation fn the uadly of 2 work is ctrecies, and ¢ieir application e
tpodines mors relined, Pedagogically, as ¢sachese will recognizs, this thoory o
W sound. NN anotiar sagumpiizn~~ead gerkaps the moet important-«is that i
the eurriculum will Hinction indictively, The students, o the hauis of theis
oneding and ¢uestion sosed to them, cught €0 arrive &t (their o coneeptions, R
b dalicuts & e celaiionsidp betweun reader and work (iat force-feeding can g
npeet iho balrmoe Wat tide curriculiom attampss ¢o achiovs, hax
in G senac, Wan, the situsilon sty the ariculun: tries to ereate involves
u Sracher whoise sastuniasn and poreepiion will conters] e clenamonm situation a8
aadl oteiks sparks fros: 25 wivdsais, a curricvinm Wl sasthodd nd
Htiera for the 23Sy of Iitsrstnre, ond siuderis who 1sa5n how 0 rsad
Meraiure wits undrratanding and sntiniaiesss, D5
eedisg & Geads laven, the currisvium introduces studeatn Yo thy threo
s conciets of Sulinet, Furm, and Point of View, treuting works of hoth prove
% st (pontry, ficiion and nouetiction, As she curricubiza opirsis up through the o
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grades, the impilcations of these besic concepts are explored as the selactions 3
become increagingly coiaplex. By the end of grade ien, roughly, the studeats |
siould begin to perceive that thes: distinctions are largely artificial and im-
possible to igolate completely, Eiy grades eleven and twelve they should be
dealing quite competenily with the unified work of art, But by shen they should
have developed some basic concepts and terminclogy to aid them in their study,

4nd. in theery at lesst, any discussion of eny work con be foliewsd back o one

of these bagic headings, 7

The outline of this approach to lilersiuzre that appears below i8 necessarily
migleading, To represent adequeiely whai reslly poes on i the study of lit~
eralure would require a four~diviensional diagram, sines ene's Imowledge of
literature requires time 'to mature, Further, there will be at sil levels move
interaction then is indicated here, A feble, for instance, can be the vehicie
for the most absiract truth, Sorce classes will see the interrelation of the 2
three approaches sconer and in different contexte than sthers, But the oulline
does suggest tbat agpect of each heading which should receive primary em~
phasis at any given grade level, and the kinds of concemts this cuzriculurn is
designed t0 build,

It shwulid be stressed that most works will lend themmselves better o an
approach through one heading than ¢through another, There i3 no necessity
20 try %o five equal emphasis ¢o all three for each work studied; indeed, such
an attemp! would result in ludicrous over-anaiysis of & work. Eventually
the studenis will see that an approsch through any of the headings invelves ¢the
other two t9 some extent, '

Also, pome works can profitably be studied on all grade levels, Just
because The Paarl, for ezumple, I8 resd in the aighth grade does not mean
that it is exhiusted, or i3 t0o juveniie for students in the teath or ths twelfth
grades. One of the criteris of a piece of literaturs is that it hold up under
vepeated perusel and bz capable of repeated s*udy and interpretetion,

GRADE SEVEN
Subject

Men I8 a creature of both sense and gpirit., Literatuve, which mirrors
mau's deepest experiences, veflects the realms in whicu man lives, concrete
end abatract. Consequently, students must here begin to see that litersture
i8 about concrete tiings-~pzoplc, places, animelp-~which embody in their
very nature feelings and ideas. Furthermore, they mist see that literature
can deal with either resl or imaginary events, Even sc, these events, thougi:
dealing with sens2 rsactions and cencrete objects, wtil) inescapably deal with
feelings and idszs representing the spiritusl part of msm’s nature,

Iz the seventh grade studenta ehould be brougit to see that sny work,
. thougls it deale on the concrete level with, say, such a simple thing as a boy

) floating down the river on a raft, sleo deals with timt sume boy's —
% even hit changing ideas, If the studente can understand this fundamental eca=
> cept, then enbdsguent studios will be far castes, |

T
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Form

That the mediuin of literature i8 words is 4 pitraary principle hare, In
addition, the tzacher siwild make 3 formal distinction belween prose and verse,
fror: pointing cut simple appaaraice on the page to noiivg some diferences
between normal discursive prose and poetic ianguage=-tto sort sf distinctions

the ianguage curricylum snelez, A secoand mesnine of $hs Sligness tarm "form”
Emv the ye

\ comvsmBIaILH
to be insroduced here in geuze, & 'concept running through all avg, It is
assumed that teachers will give heipful dofinitions and differamtistions when
applicabie, Those recommended for this yaar incinde ghort storics, mytha,
egsaye, siraple lyrics, and parrvative vsrie, especiclly tallads,

Point of View

The firat introiction to this complex gubject ahould deal with the point
of view of aprarent speaker in & story, ezzay. or psam. If the speaker is an
'T', the detinction shiould be mase betwaen pergon in autobiography and
ficticn, If the point o7 view ig in ihird nersea, the waious types should be !
dislinguished: ommniscieat, modified snmiscient with point of view character,
etc. :

GRADE EIGHT
Eabject

In either storied or non-storisd itterature (see decuspizn under Form,
below), the subject fuses bath senssry and abstract esperiences, Tha subject
of storied literature usually invoives an actor who in exgaged in actions of
various kinds, invelving various kinds of confiicts, petiernes in a sumber of
different structures {iee Form),

The eubject of non~storied Mterature, though it frecwently uses & concrete
action, either past or present, &3 ita referent, usually irvcives 8 otstement
of an absiract reaction ¢ that cancrete tiing or event, Honsman walked the
woode and saw the chzrry blooms, but the subjsct of the poem he wrotz abiut
that experience is his roaction to that concrete evait.

Form

In grade eight, and cn into grade zine, e third, sad key, mearing of the
term form should ba iatroduced, In un sitempt to avodd the cid artifeial
categories of prosa-poetry, fiction-nonficiion, we introduce a diffcrent dige
tinction, This 2isiinction we call "eteried” and "non-storied" zince buth prose
and verae can be huilt eround a plot (storyline) or not, T prese can eppear hoth
atories and essays; narratives and iyrics ean bo writtan {n postry. In thene
years the teacher can point cut in noen=ntoried works principles of orgamization
othzr than plet, The image cox orgzaine lyrics, Jor fnstance; claszification,
coitrest, and ideas can give fazm t9 egaays,

i stordesd werls studants cup aes that imagey tdon, end rhetoricel patierns
are sursly present, but chiefly to enforce thas which iz eazantial ¢o the storied
form, but different from non-storied-=that pattern o2 incident and cansiiiy
widch wo cail plot, R can bz shown that all thege refnforsements depand on
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32 d soring from the plot, an casextial complex of characisr and incidenst,
arrenged in a siguiiicant pattarn. Here the tencher ¢an introduce a discusaion
ot whethar or not etaracier dominates a given plot, Students here can begin
to analyze the struclure Of pleés in varied forms; they can iso begin a techni-

cel discuspion of otlisr typee of crganizidion in nea-gtoried forms: time
schemes, Iogical patterns, and 3o on,

Suggested genres are the same as abowe, though more complex, Here,
for inslance, uwndsr narisiive verse we move from the ballad through enec-
dotal narrative to narraiive that approachas pure lyris, such as Eardy's
soliloquy, "The Man He Killed, "

Point of View

ha I?ﬂsz.;ﬁed m:rlw :lhies mmt of vieiﬁ;thf e&m austhor m%fk:és his c;,hamcsem

ve i8 immporiant, gad iz pot neceans | pigwpoint of the suthor, {The
teacher should here Aisiinguist varisus measinge o ¢hs rather fozy term
"ooint 5f view. '} In otiier words, the spesker i nct alvvays the apokesmen

for ths amior, Undersinnding ¢his idea will later 1ead 2 understanding of
persera, izuny, etc. ‘This sor: of thing one finds in "'y Last Duchess™ p;
or Geliiver's Travelll, {or izstance,

Ini pon-sioried works we are ususliy concerned with the writer's swa
point of view, How dn we imow what it i5? Image, statement of approval or
disapproval can lcad the reader to inow,

Gracas gseven and eight are thua degigned to oy the groundwork for the

5 work of the following years. The students arz introduced ¢o the theee basic
- terms of the eurriculim, The weork is degigned t3 focug attention on the lit-
& erature itself. The curricalum exposes the studenta ¢c sii the major genres
2 with which they will be dealing in later years, Where they ariss, eritical

sy and technical couceptn and vocabauliery are introduced in an ianformal man-
ner. The works selected for treatment invoive some cf the basic themes
with which g0 much of literature in concarned--themes své moiifs which

- will be picked up and claborated on 2 later curve of the epirai curriculum,
By

GRADES NINE AND TEN

L Grades nine and te2n are deaigned o huild on the work of the previcus
A two years, as well as to provide @ broad axperience in reading varicus
works as a preparation for the work of grades cleven and twelve, Thus
the work of grades nine and ten can best be seer ae transitional. While
the discussioa of the various works is still cestered around the concepts
of Subject, Form, and Point of View, muck of the literature is spproached
thematically, This appreach introduces into the curriculum a method

of treating literature which receives more sixhorate developmart in

greade twelve, Furiher, we hope thet by grade sine many of the students
will bagin tc soe that the thrss hecdings merge into ene another, One

N way to achieve this goel ig to irtrodace some &f £, ‘hematic or metaphoric
2 motife that are basic to so much Harature,
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Smeggad:;:gl 2 ;ﬁ;"%ﬁ; gg senss b;m @MW% he iz cont

0] e ean be seen m 82 8 journay
m spece and ¢ims towazd incramsing maturity, Literature rofiects
this sspect of experiance, EHenes the journsy motif or quest, that

pervasive archet?pe.s theme pmvides iha baaiz for the gelue. on of
much of the year's wosk, ’ ]

This domirant motif in the nixth gm«le baiids or: whet has gons
betore, thue maintaining ths spiral pattern of e eurricidiury, For in-
[ stance, Arthurien material, wm; iz quest for the Grail, canr be reisied o
previcus work in mythe and legends, Similarly, Thg Ol m;g&ﬂm Sea
¢an be sz2en az treating in 3 more sophisiicat W
the eex voyage introduced in "The Price of the Hsad" in @m awnn,
/ apd %E;.ha thawa of the j%ﬁywm@gm irgreduced in The ﬁ“ %ing
grede oighs, I ez oUrTaY &3 qus@'zs a
k for works ctherwise Giszimilng, end can he uned $8 suzge:
muem thag M@m dasls wih besic human m«m@ wbﬁeh g@ﬂm
throug iiii%ﬂﬁ ard munifest themsaives in $i¥es sant ol of expresscion,
Thus Gziabind's grail seavsh, Yeats' longing in "The Lake lﬂi@ ef Yanig-
fres, v szd the btshavaer cf ths profagonist in Wilis Cather's "Prul's
Case,” while witlaly diﬁemm, can &1l be 2sen aa dealing withs aspects of
mm&mﬁc mmmﬁ@_, e, ars gorhaps (yplcally "Amera

urpey mRtif, we have inciuded Mwﬂ; Twain's

The atudy of Shakespaere bggégﬁme in grade vive, aad porheps the selse-
- Y g’%&@- % ¥ Venids Zor a spearien pley aseds special
diﬁ&iﬁ@ic%‘ p&y 18ld by many t6 b nesdlzasly oNapgire to mod-

ern riaders %ha gzma way thst Firy 42 {zought
sfEersive, %me of tuousit, if dcllowed to iis logieal comclumion, would
@Hm&m&t@ m&dw aldar ar@mreimmm achoeis, Tenihing

ircnant of Venise does pot mean that ens 18 adeptirg an ixti«
# it ¢ ’;‘3&% o g mare an toaching Encliishersy Firy
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The Mex chant of Venice and Roughing & will be followed in the tinth
grade by The Tragedy of Julius Caesar and The Adveninres of &cﬁ.&&bﬁm
Finn, and tho study of Shekespeare will be contimied it The wieventh L
twelfth grades, This kind of "sp g is intended to add to the pleasure
of "possessing” & single work the even deeper satinfactior: ef devel
some knowledge of certain authors, some sense of the development of
their act and o the coherence aund variety of their work,

GRADE TEN

Grade ten is designed to achievz two main purposes, Firsi, it extensds
and enlerges concepis introdiced in grade pine, More meture concepts
embodied in the terms subject, forns, and point of view are introduced,
while mn% of *.:ii; thematic &rg gzizeric vemF;e ez mamm;he &m@.im;‘cr
instance, The Adventures of Euckleborry Finp as & work of pure g-
ination empioyd the ' adventures of the rosd” motis for I es of
irony and eocial and moral criticism more complex ana :m than
anyting found in Roughing It. Similarly, in The Tragedy of Juliue Caesar
the "comie” conflicts of Venice and Bclmort arpe formed ixto the
great tragic struggles of ancient Rome,

The Odyssey is introduced as the students' first experiency with epic,

‘The epic strictuve 83 a principle of form embracing (kdyngeus' journey '

will exterd the studenis’ understanding of the function of focm, whiie

muzch of the Odywsey will provide another view of legendairy and mythical

material encoundered in earlier grades, The Bey, a3 well ag selections

| from Plutarch’s Lives to be rsad in conjunction w: uliuz Caesar,
provides an cpportunity for some siudy of the ways in which the aims

aad methods of historical writing may at once resembie and differ from

the aims and methods of poetry or drams, This chosld lead to an vnder-

standing of some of the complexities of point of view, determined as it

is in many cases by the author's choice of subject andl formm, Further

- llustration of this imporiant concept is supplied in & wnit on "Sciemes

and Poeiry, ' in which the same object i8 viewed through the eyes firat

o of & scientist and then of a poet, The object remaing the gamn, but the

/ Subject and point of view vary widely,
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The second mejor purpose of the tenth grade curriculum i3 to extend
the studenis' understanding of the wide range of meterisl that is found
under the heading "ltsrature,” This aspect of the tenth grade work picks
up concepls introduced in grade eight with selections from Lindbergh snd
. eyerdahl and othor biographical narratives, as well ag essaye ciscussed
s in units on form, Elaborating oa the esrlier work, it alsc prepares the
¢ ths studentd for the thematic treatmens of Literature in de twelve,

" where dramp, agsuy, poetry, and fiction ars all trested ag vahicles for
scme particulpr thsme, .

e Besides the historical writing of Plutarch, thes, the tenth greds in<
e cludes avitobiogropixenl writing by such peopie as V' gten Churciil);

i Arthur Kioestler, and othera--"growth" narratives covaring the ysars fwom l
o chitdhooid to yeung adulthood,
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h The generic approach to literaturs is continusd with studies in the

] short etory, lyric poetry, and the novel, all at a more compiex lavel

- “han in previcus years, Most of the poemns chosen are from: the twentieth

N cmomury, to Wbe i;:d %hﬁ;m pegry e @tﬁi& very mb;cg with us, and that

i can be mede o such gubjecis as ebnll, metorecyeliste
gr aﬁmimhin& Many of the holder expsriments with gtyle in these |

- modern poems also serve to support the continued attention paid to form.

GRADES ELEVEN AND TWELVE

If the curriculum for grades seven and sight can be considered as
Introductory, and that of grades aine and ten a3 &n sxpansion or s
transitior, then that of grades eleven and twelve ghould be regarded as
providing the culmination to the six-year srogram.

Wa must keep always in mixd  that for a iarge prroportioa of the
students the twelfth grade will be terminal, We must farther romiember
that even for hose students wio plan to go ox to college very few will
end 48 English majors, Thus it ssems that our geal shenid be %o produce
intelligint amatevrs rather than embryoaic professionals, If the products
of cur gix-year curriculum can approach e work and deal intelligertly .
ard perceptively with such mestions as, Whet is the writer trying to
say? Whst techniques is he vaing? How effectively doven he use tliam?
To what extent is he making usc+ 2f tradition? Whet variitions on whet
themes is he playing? What formal espects of the gonrs is he using?
=<thien, w2 feel the curriculum will kave dons what we want it to do, To
this =d, the litersiure curriculum for grades eleven end twals _ will deal
first with & gageric, and second with & thematic approach, Ey the ond
of the {weifth grads, the astudents sliould be not only equizped to rend
intellitently, but should also have real familianrity with a conaiderabls

. body cf good literature, :

Grade eleven will iake for 8 main (though by no mesns exclusiva)
concarra cae of cur three basic torms--Forme--eand caplore soume of its
implications withia various genres. During the provious four years, the
siudside will havs been introdnced to the concert of form, and wil) he
awary that a work of literature in an arifact, corsciously ahaped by the

axtdhor, In cleven they will congider some ¢! the bapic terms and
M - smpie walia the vavious genves, ‘Thus & unit on the short story will

N coxdr- . such things as plot, clviracter, sziting, and the various inter-
relet, zahips pcasible among thi three; complicition, caaflics, ami
resdlation; crisis; epiphary; end so forth, The exzphesis iv this unit
. will ide ot the arkiysic of ehort itories zs axamples of conpeions. cruste-
meniidy, A unit on poetry will deal with varicus typss of verse strzcture
o aad poetic techniques, and the conselous uee mads of tradizion by indi-
- vidsAl yoats, The somnet, the ¢ds, the dramatic movologus, for exnmple,
i axd tye contrilution of form to meering, wili betke ~onearas have,
wmg;eiwwwﬂlhhkmmw the novel and the drarma (comedy
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In drama the study of Skakespeare will continue in grade eleven with

il Macbeth, This is of course the traditional Shakespearian tragedy for

et high school study, By putting it on the eleventh grade level of the cur-
riculum: we clear the way for other Shakespearian dramas in grade

% | twelve, Macbeth fits extremely well into the eleventh grade curriculum,
o It is the shortest and most "open" of the great tragedies; for consider-

— siion oi ihe structure of a Shakespearian tragedy i is therefore the most
! desirable, R supporis current theories of tragedy that gee the genre

= . 88 the progressive isolation of the protagonist, with his eventua expulgion
and the consequert rending of the rernts in the social fabric. It deals
with one of the central considerations of the human condition: the relation
between free will and predestination, It lends itseif to considerations of

» patierns of imagery and dramatic diction, If the year's work is to be

i fecused primarily on a generic approach, Macheth is & particulariy
= appropriate selection,

] The dangers of such a method of organization are chvious, There
e may be a tendency among teachers and students to rely on one-sentence
! definitions and an empty formalism, But carefully constructed units that
ﬁ;; emphasize inductive approaches will do much to lessen this dangar, and
the advaniages thet will acerue far outweigh the dangers, Furtier,
] the yeer's wor™ will follow four years of wide-ra reading in which
9 the treatment of the sclections hag been: essentially ad hoe, 5 the
5, dangers of en external formalism will be lessened, Ilustrations of
& concepts can e drawn fror previous worlk as well as rew gelections,
i The year should help the students summearize and solidify the welter
J of reading and imprensions that they hove gathered,

f

T While much of the previcus four yearst work haa been esgentialily

I generic; no harm will be dore by giving a year to formai acknowledgment
of the existence of Mierary kinds, and the critical considerations that

Ry ettach to each, After all, for the rest of their lives the atudants will ke
reading short stories, posrus, plays, and novels, To reinforce at thig
level of the spiral curriculwn ihe critical concepts thraugh which they
may achisve some msasure of discriminstion in their reading should

e ceriainly be one of the mnia gorls of the curriculum, X is, after all,

\Z the gencrie appreach to the concept of form which will most relate to

A their later reading, '

= At the end of the year the students will be equipped with a baaic

critical vocabulary, a baginning knowledge of the traditionsl formal re-

| quirements of the imnportant genres, and some understan: of thet labor-
! ious, conscious, craftsmarn's half of litersture of which g asd in-

4 spiration is the other half, If a work of literature ig & made thing, an

[ esthetic object conijciously shaped and following its own isws, then some

f understanding of how those laws operate is essential,

Grade Twelve

Grade twelve consists of a besic course which is geared for all I ,
o students, both terminal and college preparatory. Also providsd oxe

: a get of units on cnsorted topice which the sckool or district can offer
either a8 an enrichment program feirr colicge praparation. or as & sat




. of electives to be offered accorfix:g to the iraining and inclination of the

teachers in the individusl seheol,

The basic course in grade twelve will be thematic in ngture, al
that word may be suspect, The word as we use it refers to thumes of ,

feminelue'mry . Wuhahckgmudiuwidemmngandaoms
introduction 40 ormal and descriptive anajy=is, the twelfth grade will

Such an approach represents the x-axis of which the gencric spproach
inmdeelmmwthayea:ia, Achame@mupmetohﬁm&wam
of ﬁ_orth_myp Frye's idsas abeut precger forms and other spprcaches
Mmmw:mmegﬂrmmuwm At the date of
this waiting,. grads twelve is in the theoretical stags, mmmt
dWﬁgaMm 82y, The End of innocencs:

Eve (Eibla and ma@:%dlmqemamm

m,mmm;.mumgsmm Great Expsctations;
Young Goodmaa Srown; iomeatnthtmimumﬁadytom
Other ox gm@mmummmnm-
rw;wmmmmnwm or the garpe diem theme, |

Such aa ctthecurrieummdmahntwoymwm
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THE STUDY OF THE ENGLISH LANGUAGE

Whe? differentiates man most clearly from other living creatures
is his ability to speak, his ability to bzndle with considerable ease and
gkill, and without benefit of formz1 education, a system of arbitrary but
meaningful symbols. Must pecpie take it for granted that wherever
men exists, language exists, but they seldom appreciate the significance
of man's being the speakirg unimal, It has, therefore, not occurred
to many pecple that the sciertific study of language, especially vne's
netive language, may be a self-justifying eudeavor,

" Though few of us ever find any practical use for the knowledge thet
the sum of the squares on the two legs of a right angle triangle equals
the square cn the hypetenuse,' we willingly and eagerly commit our
children to the study geometry. Such knowledge seems eminently
practical to us, On the other hand, a study of one's own language is
not considered a practical matter unless it leads to other observable
resulis, preferably testable, It is condoned only if it makes the student
a better reader, writer, speller, and speaker, Perhape, however a
case can be made for teaching language as a discipline which is of
interest to humans because it is such an important part of their existence,

If we are to provide 2 language curriculum which ca stified
on other than practical grounds, however, we need&n approach that will
not only observe and describe language but one which will explain it.
Only if we try t~ explain can we get beyond the trivial, For exaraple,
the explanation of language can lead us to questions and answers about
nventing or recreating our native language, which is a different thing
from learning & ~econd hxnguage. It is such an approach that we propose
i; this curriculum, The "transformational grammar' we outline is
or2 that is concerncd with explaining the nature of the English language,
with explaining how it is possibie for a child to assimilate the language
pf his Snvironment, sort it out and produce sentences of his own, The
'rules” of the grammar are really statements of the principles that govern
this process. They reveal how from 2 limited number of sentence types
it i= poasible for native speakers of our lznguage to recreate an infinite
aumbe- of transformed sentences, seriences they have never heard
before .r spoken., They reveal also how it is possible for native speakers
cf our language, by the time tbzy are five or six years old, to under-
stand mogt sentences that they come in contact with though they may
never have heard ¢the scutences before,

These problerns, and others like them, can only be addressed
through the medium of a truly rigorous and scientific grammar, though
no more scientific or rigorous than geometry or algebra, And perhaps
if the grammar by which lauguage is studied is rigorous and formal,
linguistics will be accepted for the scientific inquiry that it is. Be-
cause grammar is a science that deals with something that is ar impor-
tant ingredient of averyday life, we might hope thst {i could contribuie
something of a practical nature to the members or a practical society.
If the study of the grammar of English could lead to the solution of some
of the linguistic and quasi-linguistic problems that human beings are
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asked to solve or try to solve, its effcetiveness could certainly not be
questioned, It is reasonable to believe that a scientific English grammar
can be an eifective approach in the following areas?

1, Spelling (a quasi-linguistic proilem): Inasmuch as our society
places a premium on correct spelling, it behooves all of us to 1zazn the
not &lways simpie sysieia thai chiracterizes English speliing, If a student
has geod control of the phonology of Englinh and of the sound paiterns
which form words, and if he understands sume of the historical develop-
ment of the language, English spelling can bie reduced to something like
order. A grea:i number of regular and consistent phonemes and spelling
associations are found in the system. For example, the phoneme /i/
regularly corresponds to the sprlling -ee~, However, it would be
naive to suggest that English spelling is mostly phonemic, A posd
portion of it reflects t erivation of words, ant tkers exist easily
defined rules of derivation, For example ''domate’ was formed from
the earlier English "donation,” "srate” from "ovation," "peeve’

1 a“ and u-jéii:. fI_‘OIn “jeﬁn}’g u'

A knowledge of this derivation should help # student in understanding
and rerembering the spelling of such werds. Horeover the gpelling
of derived words often carries the root word as part of their visusl
appearance although the prominciation has beeu losbe For example s
tha spelling of "objection" preserves its derivation from ihe noua
"object,” but the promuncistion, and hence the phonerfic spelliing
/abjekshen/, does uot. In & way we might say that we have a psycho-
logical awareness of the derived form which nelps us remprber Wow Lo
spell the word, For example, we think the -s- in fobject” and the
~t= in "pietal™ theugh wz den't proncunce them, This psSychological
awareness explaing the spelling, The «e= gnd the -t are s of course,
proncunced in "objection" and in "metallic”, We can say, then, that
a consideration of the formation of weords {morphophoremics) of the
language could lead to a clarification of English spelling,

Finally, a good part of English spelling couid be explained 4f not
Justified by somc knowledi¥ of the histary of the language. Perhaps
few students will spell batter for knowing that in early lModern English
Spelling, But this knowledge w.ll clear awey Seme of the mysterious
fog that surrounds seeming inconsistencies in the spelling sysgten,

Seen from a simpleminded phonemic point of view they are of course
glaringly inconsistent, But the fault 4s in the point of view as wsll
as in the system, L

. an wam e semmrmve o eme et e e e ———

2, Punctuation: The regular relationships as well as the irregular
ones between Jinglish punctuation and intonation can also be clarified
through a study of the phonology, For instancs, the commas which surreund
nonrestrictive appositives in our language correspend to the slight
hesitation which we give them in speaking,

3. Good writing, speaking, and reading: If good means sucielly
determined correctness, we will have to admit ft}m%t‘_ii' would k¢ easier

«16-
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I to get up a list of the things ("he don's, "' the double negative, ete,)
A that are not adraitted to standard Engiish than it would be to vresent a
/. whole complex graminatical stafernent to justifyr the denired forineg,
But if good means effective writing and reading, then it can ise said * ..

. that a scientific grammar, such as the one we are presenting in this
i ) curriculum, provides an excepticnally clear and graphic way for showing
! *: situdents how complex linguistic structures are built from sizaple onesv-

[ how, for exampk‘.e; givingy, ineffective writing con be transforma24 iinto
" tight, effective writing. On a simplc and basic level it can be ghown that

v ‘The boy hiit the ball,
v and
The ball struck ths window,

f can become, through structural change, "“The boy hit the ball thet
~ struck the window, '

N Moreover, by showing the student that it is nct always possible
[ to write the way we speak, we can help him avoid many of the aabi~

,; g guities which ere commoaly found in writing, Xnowiedge of the fact

N\ that intonation, assertive stress, etc,, which hzip reveal the meaning
[;;':x of spoken langnage, are absent in the written language should make him
" more conscious of the varisus interprelitions which might be put on

,,,;v; what he writes, For example,

!@’ He sat in front o that he could see the deor sndl not hig son.

a would never be misconsirued in speaking, for the spezker, by intonaticn
- and stress, would make it perfectly clear what he meaok, But obvicusly
&£ it can be ambiguous when written,

5’. ~

f if it is effective writing that is wanted frorm Luguage study, it

F should be possible to get betier results fxom & scientific grammar

. which accurately ezplains the language, Again if it is correct writing
2. that is wanted, the mmar will show that the dislect differences

= {regional and social) are only miaor differences, and that oii cf the

AN dialects, the socially preferred and the socially unacceypiable, have

. complexity and have rules, On one language level (the socially eccepted
= and educated) we say “He doesn't,” But on ancther ievel (the un~
‘ educated) “"He don't" is elways used, Both sre meaningful, tut unfor-

tunately they are only ecceptable in separate social situations,

%’ &g far as reading {8 concerned, the ability {o analyze and explain
i ic structures will carry over mcst into those situntions where
A the student is asked to do just that--to understand rather than $o be

B understood, lIncidentally, the formal nature of the poetic siructure

A makes it an ideal place in which t6 examine the riuleg and the braaking

of the rules of scientific; grammar. When Enily Dickinoon talks about

butterflies leaping off ''banks of noon’' s&he is puching ianguage o &
new Mmit; s.e is exemplifying & rule of the Innjuage by bresking it,

- "”' -17.
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4 Thus the study of a truly gcientific gramrar,. such as the trans«
formational grammer we propose, can vave practical and positive eifects,
It aiso lends itself well to the historical study of language, Presunably
& the historical study of language is Justified in that it aliows vs to read
. with understanding and some eage the literature of earlier periods,
But there are 2180 other justifications, wike the soc¢ial differences in
“?f language, the historical differences will ke seen as very slight between
5 one higicrical nericd and the next, Uity when we ook at the opposite
¥ ends of the development of a language, for exaiaple Old English as
Y opposed to Modern American Enslish, do we see the difference:s as

g extreme; vet they are superficially extreme, There is a great deal
it of phonologiczl difference and some chs ng in the formation of words,
‘9 but few grammatical eategories have been e.dded or subracied, There
17 is, however, much semaniic change throuzl: loans of various kinds
NS and semantic shifts of varyiyg kinds and extent, Once it is understocd
reaily how iittle English bas changed gremmatically over the centuries,
stndents will begin to understand how language can change without
anyone really noticing it, Since the study of regional differences will
be cerrelated with the study of language history, he will also begin

' te understand the relstionship between chronclogical change and geo-
B graphical variation within. a given language. Regionzl dialects will
. emerge not as the result of, say, Southern laziness or perverseness,
zut as the natural function of time and geographical sepsration, Once
v d the wey the cthsy - fellow speaks is seen as natural ané not
-3 affecied, we can expees more understending ¢o run between the various
\ - regions of the United States, Rut agiain this is a possible, not a neces~
N sary, result of linguistic sophistication, Regional dialacis and social
varieties are natural resulig of geographical eleavage and soecial cleavaye;
'f; the student shouid know this, and know it well,

Other matters should be dezlt with in the study of the English
language, The student should for exampie know how to handle a dictionary,
including eventually all varieties from the vest pocket type to the Oxford
Engligh Dictionary, He should know what is in the dicticnary, what should
be in it, and what should not be there even if it does happen to be there,

{It is an uninformed public that feels it is betrayed when g dictionary
ceases {o prégeribe and begins to record usage, The lagter job is,

after sll, the one the dictionary ought to do, Certuinly the shortcomings
of Webster IlI dre on the side of too ihiile attention fo adequate degerip-~
tion réther than too much,) This kn«:y.frledge‘: about dictionaries can best
be geiten, not by devoting a given part of the gis years {say the second
part of the freghman year) solely to dictionary work, byt b uging the
dictiopary ali the way through as an :id in the study of English, For
example, it cah b used for its ¢tymological material when language history
i3 being studied, for tracking down word families when derivational
3pe£¥ is considered, and for levels of meaning when semantics is

8ty .

Some history of the origin of writing and something about the
various major kirds of writing systene should algo be included in e

cours¢ of study, And certainly agé%?q;l deal of time in the junior or
senior y@iﬂr;‘;d%‘gth;’fp bs apent fn dyirg the sbstract nature of language,
how Ianguage {s degutred, ete, T o
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‘The orgenization of the curriculum dealing with the many tapics
briefly discussed above is siigple; it is a spiral of learning which has
two basic charscteristics, First, & coinplete grammar is presented

at every level, in every year., It then is complicated from within,

X Rules are added, rules are reviewed and modified, The grammar grows
from grade 7 through srade 12 uniil it is as complete as any grammer
g nzed be, though it iz rever 08 complete 25 the grammar used by any
given speaker of the Fnglish lansuage. Second, ths easy problems are
o always attacked fir:t; thus for example the Farly Moudern English: of

" Shakespeare i3 applonched for study only afier sems fairly scund foun-

B dations in Medern Aimerican English have been laid down and certainly
Ve before Middle Exglish is studied, (Perhaps the proper time for studying

!‘;, , Early Modern English or Middle Englisk or American English dialects
\ is when the student is reading Shakespeare or Chaucer or maybe Twain,
o In this way the histerical knowledge will be more broadly based than if
a few brief passages of Early Modern or Middle English were the basis
of the study.) The principle of attacking the easy problems fira: is an
important one, but the student stiould never of course be given the

idea that he is being sheltered from more diificult problems, It is

{co easy to say 'that won't be studied until you are a sophomore’;

it is more difficult, but also more intriguing from the student's point

of view, when he has questicns, to give him on the spot at least a capsule
glimpse o1 the mysieries of Lheing a scphomore, The atudent should

be aware that what he is being given at any one point iz only part of the

o vast complex syetem that is the English language and that he will never

Y finish a formsl treatraent of that vastness,

"“ The outline of the curriculum supported by this nroiog and philosopby
EN is detailed for grades seven, eight, nine and ten, The actual writing

for those grades has hecn compieted. ‘That for the first two years has

been tested for a full year in the classroom and revised on the basis
of ti>at test, The materiel for the second two years will be tested during

iz this school year (1965-66) and is subject to revision on th2 basis of

\ that experience, The outline for the grammar for the last two years is
\ brief since the curriculwm for these ycars is only now being written,

o However, it should be possitle to see soemthing of the nature of what is
i intended for these last two years by reading the outline, The entire
curriculum, of course, is subjsct to revision as further reactions

- are received from classrooir 2eachers,

- The language curriculun. for each grade level is divided into that
which desls strictly with the grammer and that which is concerned with
other aspecis of language study--soriologicsl, historical, ote,

T GRADE SEVEN

»f‘i I, ‘The gramnmar: A sequerce of xules, known &s phrase structure
S ruies, that explain the gramamatical utterances of the language,

’, These rules 12ad to kernsl gentemces--simple, declerative, active

7. sentences which are the bagic sentences of the tnguage (there
2 beinyg & finite sumber of {ypes). All other sentziice types are der-
jved from the kernels by processes called transformeations, The
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A, The phrase structure rules in thig initial presertation of the

grammar for the seventh grade is primarily concerned with leading
the student to arrive inductively at these rules and to uncerstend
the nature of kernel sentences,

{Insofar as definitions are needed for rnouns, verbs, adjectives,
ete,, the definitions of traditional and structural grammar will
serve the purpos>, Thus it will be possible to build upon what

ceem essldle . Lo 2L, 20 __ _ 2% . _a__.% .
knowledge & siudent may arrive with, But by the wuae ihe student

has completed the phrase structure rules which explain the
kerrel sentence, he shcuid have a deeper und/:rstanding of what
constituice & nvun or verb and what thay de than can be afforded
by any simple definition,

grammar are a short list of partially ordered rules directed
toward distinguishing the main constituerts of the sentence--the
verb and its auriliavies, sdverb, noun, and adjective--and how
they occur in sentences.
1, Five main verl types are recognized,

a, the verb be

b, linking verbs--sach as seem, become, ctc,

¢, mid verbs--such as w‘eigp_,m)(as in "He weighs fifty

pounds. "), cost, etc,
d. inmtransitive verbs
e, transiiive verbs

No subclassiiication of verbs is presented at thig level,

The method of approaching the rules governing these verb

types is irductive, Iy asking questions about the way various
elements of cur langunge operate, arnd by encoeuraging the
students to ask questions, the teacher should be abie o get

the clues to write the appropriate rules, For example, examine
the following five sentences:

(1) He was my friend,

(2) He became my friend,

(3) He hit iy friend,

(4) He went away,

(5) He weighed fifty pounds,
By questioning how the verbs in these senternces hehave
we can discover that only (3) cen be made passive; only
(1) can invert to initie] position for a yes-or-no question;
in both (1) and {2) the nurabsr of the word to the ieft ¢f the
verb determiries the numher of the word to the right of the
verb (if we change "he" to "they," the corresponding change
“friend” to "friends" must foliow); (5) cannot be modified
by a manner adverbinl, such as "slowly," but (2), (3), and
{4) can, These and other operations wouid lead ug in a pursly
formal way te distinguish five main verb types., {(The rRssigning
of symbols to the varicus sentence elemenis makes it possible
to formuiate graphically and clearly the phrase structure
rules which stiow the underlying struciurs of & particular
aenténee type. Later ihe use of the same symbols makes it

wi20m
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possibie to formulate clearly the tremsformation rules which
eliow how complex sentences develop from kernsl gentonces),

We ean, then, formulote the follswing rules to distinguigh
the five main verb tyves:

a) The senience consists of a noun phrase (subject) and a
verb phrae:2 (pradicate) whieh iz symholized as

s q L}
Sentence ——3 NP + VP ( ;;w?ﬁt!::a:sa "')is

b) The verb phrase will congist of auxiliaries plus verb ..
This fact caa be symbolized as:

VP ——2 Aux + Verbd

¢} Verd will be either a be verb plus & predicate, or gome
other kind of vezb, symbolized as Vzb, Thus:

Verbm.% be + Pp (Pr = prediente adiective, pra-
erVib di&tieﬂ:;oun, or predicate ad-
verbial

-d) Vrb can be either a Lnking verb plue predicate or cne of
the remaining verb types, symbolized @3 Vb, Thus:

Vb ——3) Viak + Pr
or Vb

e) Vb will be either a mid verb plus a noun or it will ke one
of the remaining types, symbolized ag V, Thus:

Vb —=—% Vmid + NP
arV |
£) V will be eithe. an intransitive verb or & traasitive verh
plus a noun, This fact can be symuolized in tbj’f 1‘\)!18:

\'4 ——3 Vin {wheve NP = '&imet object)

The suziiiary meteria) which eecurs in front ¢f the main

vard of the sentonce in ghoem (o comsiat of tcnse, and certain
optionil elemeri s--1ndnls;, - the holpliy; word have, and the
helping word b --which ovcur in thnt order, e haiping verb
have ey '«aau;eg»rs ;:s nsz:g::; in g;e" to ukoThita
pasi participle foom (a foct sym ¢d by have a §° (]
helping verb ke invariably causes the nex: verb to ite
present pesticiple (or ing) form, So the siring of

for a verb 82 which slr:m.'ludfes #dl the posaidbie elemente
wouli look this

Tus+ M+ have + on+ be + ing + verb
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This is a symbolic description of a verb string like
would have been running

3. The notion of g%d‘j_ecﬁve is introduced without any further sub-
clasaitication in the seventh grade, ana oniy a# cne form of the
predicate which follows be verbs and linking verbs, The agdverk
of location is desit with here aiso 25 anmhor form of the
predicate following be and linking verbs,

3. The only other subclass of adverb introciuced in the serenth
grade is the manner adverb, Both kere and in Inter years
adverb subclasses are determined on the basis of gubsglituting
the appropriate question word, Rach adverk ieads naturally
to & different auestion word, For exsmpie

He hit it hard (How did)he hit it? Hazd is & msnner
adverd, ‘
He i3 in town (Where is he? In town is & loeativa adverb,)

4., The noun ¢ap be further broken dowsn into finer clussiftications
in the following steps, which wz alza symbolize:
'2) Nzuns will be either countable nouns or mass neuns,
That is, they can answer tis quastion how many, or
the question how much,
W -~ Neat or Nm (whore Nent = countable nowns,
and Nra = mass nouas)
b) Csuntable aouns can be furiher broker; down irto animste
and inaniraate nouns.
Nemt —— Nan or Nin {iVan = anirmate nouns; Nin a
i te nouns)
c) Animete nouns will be either humen or wonhumen,
Nar ——=~» Nhum or Nnon (Nhum * human nouns; Nnon =
nonhuman nouns}

Mass nouns are distinguished as a type of ncun which is slways
singular, Animaie noung are distinguished 25 nouns which

can follow verbs like "terrify," Human nouns are those about
which we ask "who" and “whom,' Tiis clase win include
2ll the personal pronouns except it, )

II. Social Jgvels: A unit called Verieties of Engligh &f. .sses the
differences (largely morphophonernic) ihat separst :he various
social levels, ciel levels are a natural funccion of sccinl c<avage,
The linguistically astute human being can operaie on the Iyl
called for hy the social situation. The school classrcom by delinition
repregents the social level requiring educated speech,

EIGHTH GRADE

LIt

I, The r: After an appropriate review of thg ghirage asructure
rules e seventh grade, the eighth grade is concerned with




expansion of these rules, and then with some transformation rules,
specifically thoge dealing with passive constructions, questions,
and several complex transfermations involving joining elements
of two different sentences, and embedding one seatence in another,

) . A, Xxpension of phrase structure rules: The 18 phrase structure

mea Of th@ gg@g;!t'h gl_’gfj_e g_!}ﬁmmnw 1anAd ¢A haaia brawmanl <
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tences, bui they are very gepsral rules which leave unexziained
many clements in the grammar of the Englich language, The
ziirst units in the eighth grade expand and compiicate some of
the rules, "The purpsose in this vefinement of rules ig not only
to give a fuller-understanding of imyportant elements of cur .
ianguage but aleo to foster in the student a cuestioning attitude
toward parts of his language exad an sprrecistion of ways in
which the rules which describe the ianguage ce2n be formulated,

. 1., The first expansions add the tw2 optional sdverh: classes
. --time and lceative, or place, The subcliesitication ig
};: again mace on the basis of the kind of question: they lead to
: -7hen? and where? Students are lead to giscover that

L: : these elements may optionally ocour in any seuteace,
2 2. Nexzt some of the verb clssses are fusther subdivided, The
: - gemeral class of intransitive verbs is broken down to show

that amoeny intransitive verbs is & cless which occurs with

Lo agverbs answering the question "to what place?” This sub-
s class of adiverb can be called a directional adverb, I is

I;,f,,; different from the locative adverb which answers the question
"in what place?” The differerce in the two caa be seen in the
g foliowing sientences: .

The cat is sleeping on the table, (at what plece)
3 The cat ranto the barn, {toc whai plnce)

e Only a sraall class of irtransitive verbs ocears with the

e directional adverb, A rule formmalizing this breakiown cin
[! y be symbholized in this way:

= . hY

o vi ‘

2 Vin ——.—J)

o Vigip + Dir 3

3, A final expansion of vorb classes in this year ig counceraad
- with ¢the linking verh, This class is & subdivided on the

: hesis of thoee verbs which occur with mapser adverbs and
those which: do not, This can be illustrated by the fact that

B we 3uy
He became presitont willingiy
’ He szemed tired willingly,
Studentz ar: led to write a rule which indicates that thers
are the two subclasses,
«23=-
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(Where Vig, istands for
Mist active g verbs which
\ . ceeur with, Munner advert,
and Vg siandie for static

linking verbs, )
R Trmanafamuendd cawan? cwel ..

<o ~PANSICTIMAGONAL TUISS: The purase structure rules, both those
of’ the sevexth grade and those expansions found in the eiighth
grade, lead to kernel sentences, That is, they expl:in elemants
found In basic English gentences, but they do not explain ihe quess
tions, passives, negatives, and other inore compiicited structurs
which form the languege we use every day, Kernel sentences
become the complicated sentences of our langeage by transforma-
tion, The mental processes involved in transformations are
orderly and it is possible ¢o indicate them by clearly defined rules
which describe the various steps, In the eigith grade we are
concerned with two kinds of trapsformations~=gingle-hage
operations on cne sentence and double-base operations in which
two sentences become one,

(7]

1. Single-hase transfcrrautions: The eigath grade covers
oniy two single-hage transformsaiions, but they are imgor-
tart ones and account for a large number of the sentences

a, The passive transformation, The rule for this trang-
formation, likz all the rules, will hopafilly be written by
the clzss on the basis of its experience with the Sentencis,
The rulen explain the exact structursl change involved
in deriving the transformed sentence, For instance,

‘The man ate the orange, -
becomes through clearly definsble structural changes
The vrange was eaten by the man,

Experience with sentencos of this general type ghould
lsad to the general rule:

Noun phrase 1 {subject) + verb + Noun phrase 2

(obje:ct)
becomes

Noun phrase 2 + be + verb + oy + Noun phrese 1

(Note: It should ba poiated out (at for the sako of Srevity
and simplicity in tis outline we are leavine out & gre st
deal of information which the student himgel? will get,

For irstance, I this outline when ws have symbolized
sevionces, og above, wae have ignored the complicated
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b.

hut essential matter of tense, which is always shown

in our language by the first word in the verb phrase and
must always be indicated in any accurate description of
an English sentence, )

Rueslion. transformations: Question transformations
are zrrived at by examining what haprens to kernel sen-
tences when they are turned into various kinds of ques=
tions, For instance, by reversing the subject and the
first word of the verb string in the following sentences,
we produce sentences which might be called yes-or-no
questions, because they celi for that kind of answer,

John has made the touchdown,
Has John made the touchdown?

Mary is running down the street, —>
Is Mary running down the street?

George will sleep all day, =
Wil éeerge sleep all day?

(The symbol === indicates "becomes by structural
change, ")

To form yes-cr-no questions from sertences which

huve only a sirngle itern in the verb is more complicated, -
What happens, for instance, when the following sentences
become yes-or-no questions ? |

John inade the touchdown, —=
Did John make the touchdown?

Mary ran down the street, ===
Did Mary run down the street?

It is possible to lead the student to see that two things
have happened, 1) "Did" has been added and now indicates
the ternse; and 2) the subject and at ieast part of the
verb have traded places, By moving the symbols for the
banic kernel sentence around, it is possible to formulate
a graphic rule,
NP + verb ¢+ NP -=:=3
Did + NP + verb + NP

Similarly, other kinds of question transformations can
be symbolized and the rules for* what happens ¢an be
formulated, Thus we can transform

John has made the touchdown, ==3

Has John made the touchidown?

te
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to ¥/hat haz John made?

to ¥’ho has made the touchdown?
And Mary ran down the street, —=
to V/here did Mary run?

One aim of this unit is to illustrate the fact that a basic

relationship exists between all kinds of questions, Finding

such relationships is what makes it possible to sliow how
a general transformation rule can account for many kinds
of sentences,

Double-base transformations: These transformations explain
how two sentences are combined to form more complex
utterances, We deal with two kinds in the eighth grade,

a. Conjunctive transformations: These transformations

explain how sentences like the following pairs become,
through conjunction, transformed sentences,

Bill went fishing for trout\
Bill and Joe went
ﬁfishing for trout,
Joe went fishing for {rout

Florence washing the dishes)
' Florence washed

\, .
"= and dried the
dishes,
Florence dried the dishes

He had prepared ham‘\
X y He had prepared
=/ ham and eggs.
He had prepared eggs j

ete, It should be fairly easy for students to write the
rules for these conjunctions, For ingtance, the sentences
of the first pair are symbolized in this way:

NP, + verb + NP (object)
NP, + verb + NP (object)

The rule for the conjunction can then be symbolized in
this way:

NP, ¢+ and + NP

1 g T verb * NP (object)

The examples we have used here are, of course, extremely

ot Sy, rnsBuiioon N




.. simple, but-the curriculum is degigned to work fmm the
gimple to the;, dxffigult and in each unit there are exerciges
of varying difficulty which should provide work for stu-
dents of various levels of ability,

b, Embedding transformations: these transformations are

at Anaa m..ma Aiffinlt and mara intanactine A and dani
WY W AW LAVWE W WAKLOWHWASY AW L6V W SLEVWYWE VI?UM&EQ L d vw B Y s

of time in the eighth grade is spent on adjectwal subor-
dination, which is one form of embedding, and on pogsessive
embedding,

For example, if we are given two sentencog, onre of which
ig of the form subject + be + predicate adjective, and
the other of which contains & noun which is ine same as
the noun subject of the first sentence, then the first
senterce ear be embedded in the second sentenee in the ,
following steps:

The houge is green, |
I live in the house j "“"7

I live in the honse which is green —=
I live in the green house,

This process, like 21l the others, can be expressed
in the form of a rule by using symbols to show exactly
what has happened, This is an mmple of ad;ectwe eme~

bedding,

Or, if we are given two sentences, one of which is of
the form subject + have + object, and the other of -
-which contains a noun which ig the same as the noun
object of the first sentence, then the first sentence can
be embedded in the second in the following steps:

Harry has a book |
. The book is excxtmg.J —"—-'-)

The book which Harry has is exciting, —=——=
The book Harry has is exciting., :.-_:'_’;
Harry's book is exciting,

Again, in the eighth de mmar, students are asked
to exaraine a numbergcf: senﬁces of this kind and ¢o
analyye what has happened in each step, They are then
,ag to write the rule wluch describes the process, In
colng, they come to hayve a hgtter gpdermnding of
how the \gqtmgnf possepsive’’ gx?:rq our Janguage

.o ~-and.have 8 pogeegaive comptruction has come from two +
kernei, or basic, English sentences,
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11, The geueral language material for this year is fouad in two units
--one on phunetics and onz on the develcpment of writing systems,
The goal of the first is simply to teach the phonetic aiphabet and
to make students aware of the mature of sounds of their language and
the relation of sounds to languege. The unit on writing sysiems is
& brief history of the develcpment of an alphabetic script.

NINTH GRADE

I, The grammar: The whole grammwer is again reviewed and compli-
cated, 'Lne compiication featuures a further breaking down of verk
classes, particularly the introduction of verbs which take indirect
obiects,” verbs which have particies, verbs which appear only with
prepositions,and those which take directional adverva (cther than
the intransitive directional verbe discussed in the eighth grade),

A unit on the determiner expands the rules on *he noun phrase, and
there it an additional unit on the queation, The year's work is
completed with the introduction of the ne¢gative,

A, Expansion of the transitive verb,

1. The indirect object verb is one of many classes of transi-
¢ive verbs, The student is led induciively to ask questions
about how varicus verbs behave and tc classify them according
to their behavior, For instance, he is asked t5 examine
sentences like the following:

Jeremy hit the ball,
J eremy gave me the ball,

On the basig of what happens when these are made psssive,

it is possible to characterize the differemnce, The first can
become passive in only one way, but the s3cond can form two
pa&sives,

The ball was kit by Jeremy,

but
The ball was given me by Jeremy,
I was given the %all by Jeremy,

‘This is a distinctive feature of & certain class of transitive
verbs which we call indirect object verbs,

2. Another class of transitive verhs are like the ones found
in the foliowing sentences,

He looked up the number ===) He locked the number up.
The boy put on uis shoe, =3 The boy put khis shce on,
Jane took off the cover, === Janse took the cover ofi,

The man looked owver the buginseg, =N

The man looked the business over,
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Verts like the ones in these sentences reouire the movabie
words (those like up, on, oif, and over) which are labeled
particles,

3. Cther trunsitive verbsg reqguire a preposition, which differs
* from the particle in not being ablc to move beyond the object,
Fer example
. The girl ooked & the picture,
The janitor swept out the dirt.
We raked up the leaves,
Nary turned on the 1ights,

In theze sentences at, out, up, and on are considered part
of the verb becauge the verbs,in the sense they are used
in here, would not appear without e prepesitions,

4, The unit on tae final class of transitive verbs conglderes in
this yesar, that which occurs with directiona: adverbs,is an
expansion of a concept found in the eighth grade, There we
developed the notion that certain intransitive verbs take
directional adverbs, those which teil ''to what place.” Now
we develop the notion thiat certain {ransitive verbs may aiso
occur with this kind of adverh, For instance.

He pushed the cart to the siore,

After students have distirguished these various classes, thay
are led to wyrite 2 symbolic rule ‘zhich summarizes their
observations,

B, The third unit of the minth grade gremmer deals with the cetere-
miuer, that element waich pracedes the: neun 4n a nown phrase,
The matorial which precedes 4he noun in English s:ntences 48
veried and fairly complex, I this wmntt s 14mdt the dfscussion
only to an examination of articles, istinguishiing between the
definite the and the indefinite a/an or some, The development

of the notItn thet a/zn and soms are really three farms of the
same element introduces the Wliudent 1o an importent principle
for meking linguistic distinctions, That 43, if two dteéms
aivays occur in the same postion--us o/an and some before mouns
-~gnd yet are not interchanpesble, wv can cenclude that they are

iwe forms of the same dtem, That i3, a(’azx never occwr where
Q 7 oml\vawees
sone goes,

C. The orgarizing device of compliceting from within tize grammar
of previous years is especielly well illustreted in the ninth
grade unit on the question transicrmution, which was first
developed in the eighth grade, This device enables us to in-
corporate as we progress the iatest linguistic concepts of this
kind of grammar, In the ninth grade we account for the fact
thot there is an underlying differcance betwe2an such senences as

¥le swiped the cookies,

-29-
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though they msay have the same phraie stiucture pattern, The
diffarence is the ultimate direction o! the sesttences., Tne becomes
a giastion and one doesn't, If this notion is accounted for at

the beginning of iae yuleg describing rernel sentences, by the
addition of an optisnsl symbol, this symbol can then indicate
thrit transformation will produce the guestion, Thus we cun say
thit a centence is made up of a Noun Fhrase 2ad a Verb Phrase

andl that it may become & gquestion,

D, The finsl unit of the year suows how the negstive word not appears
in sentences, Ry examining many negutive sentences, the student
is Jod 4o observe that not appears adfter the first auxiliary svord
of the verb atring if one ewiets, or after a form of do ¥ it
doesn't. For example:

He has run fast s He has not run iast,
He ig running fast .= He is not running fast.
He will run fast = He will not run fist,
He runs fast == He does net run fast,

The optional symbol Neg is also placed in the first rule to
show that sentences may head in & negative direction,

‘Though zot is only one fovm of the negative, it is the most
common form, and this introduction te the complexities of
negative sentences should give the student the information for
further investigation at a later tizne.

CGenerzl ;Lma%}gg Material: A unif on lexicography and one on the
history of the language completes the language material foi the

ninth grade in this currieutum, The lexicography unit discussges

the making of dictionaries and opens up the question of the authority

of the dictionary, The history unit is tied closely to the Shakespearean
play being read in the literature carriculum and is concerned cndelly
with the symtaz of Elizebethan English, I the students have been

well grounded in the syntax of “heir own language and the process

of transformations, the comparizon with the struciure of Shakes-
peare's English should be both interesting and esxtirely possible.

TENTH GRADE

L

The grammar: The tenth grade grammar, after the necessary
review, develops the imperative, building or: concepts introduced
in the question and negative urnits of the ninth grade, Other units
deal with the roun clause, the reaseon adverb, addition2] material
on determiners, and a further expansion of the transitive verb
class to include complements,

A, The imperative
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Th; student iy led, again industively, to see that imperatives,
such us
Clese the doox,

are transforms of kernel sentences which have you as the subject
ncur zivwase and which contain the mods) will, Thus

Yo wiil elone the cloor, :.-.::;y
Close the door,

This seems a fairly obvious uotion, but unliics yrevicus grammarg
which often tock it Jor gimnted, the gramunnr wi are &

suplains how we kmow 121t the correnpondiing éotlaraiive containg
you and will, K offers proof in the same sonan thet raathe-
maticiane prove geomsiiic theorems,

B. Nouns Clsuzen
This unit firet Liustzetes how noun clanses eve the rugnll of
embedding on kernell sertsnce it anciher, Fo: SERTPIS

Risirne, | __a K istrue tias he ia hers,
He i bere § — 1

By experimenting with virious nenaces the studsst i lad to
dee that noun clauses can be embidded oy tn cartain kinds of
kernels, In makirz this discovory the itndent aise diieavers

& purticular class of nours whith coa ocear sppieite 1 neun
ciauss /s & sentence with Be for the verb, For ixamszle, we SBy

Ttat he will 2 clected iz p fasgd,

Bt we don't sy :
Thet ke will 1z lected is o bool:

That he will e Kiacted is o mial,
“The stodont is 1160 led to see that such noun clivess oscrr opposite

L 1) 3

: - a goriein clase &f adisctiva,
1= | Tuet he will be elacted is txye
:- ~ ® o ¢ i. S’ m
¢ 0 is ¢bvisup
o izt not Thas ho will bo elected is happy,
%‘4 Firally, the work with the noun clause reveels a epacinl class

of trazatiive verb which requizca, as o dpeel coject, wuxs which
are anlmmsie. Fop wanyse

Tiat he svigsi Suak tasifiod $hy boy,

N
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C. The Complernent Veirb

A cerisin class of transitive verbs iv viten found with complements,
We are concerned with ideniilying these verbs and discovering

the transformations by which the complatnente get into the

% sertsnces of the lexyusge, For instance we inquire how

We elect Johm | becores

: John i3 president |

9 We elect John presidernt,

P
S =iy

Other erxamples of thig kind of verb are seen in the following
sentences,

Do . ',.\1’\..‘:

i ~
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I congider Lim & jrenius,

The queen dubbed kim a knight,
Jack peinted the Zence white,
The teacher forced him to go.
We believed him {0 He honest.,

It is possible to shovwr how exch one of these sentences is & trans-
formation from two isarnel sentences, ‘The students are jed 40
untlerstand the sanct steps by which the Bentence is derived and
to formulate & rule to describe the procuss,

D, The Reaasn Advarh
The material in shis vnit iniroduces the edverd, B will be dove-
ioped more completely in & comprehensive unit s sl adverbisle
L in the sleventa grade, In genorel, reason aidverts ars chewn
S %o be those which lend vo the question whiy?

ff We toek the txip tor fun,
u ' Why didl you take tho trip?
| \¥or fun is a reascn ndverh)

\ ¢ E. The Doterminer

3 Another ook at the determiner reveals u connection Lietween
s the kind of article which precodes the soun ind whether it can
. be followed by a reitrictivy or nonresirictive ciaasy, For

b exambple, {zy preceding .wn seems 6 call for a rustrictive
cleugs after it,

Any child who answers correctly gets a trip to Divwneyland,

\ This unit is an attempt to probe more deeply into the structuvsl dif-
& ference between reeirictive and nonrestrrictive elements in the
E | nowi phrase than iz usually attemptied.,

II. General La e Maferinl: A gocond unit on the language of
g Flizabutinn Bnglard niakes up the general langusge mate izl of
oy the tenth grade curriculum. It is again correleted with tie Shales-
i pesxrean piay taught in the litoarature cuririculuin and deals not
. y with the oyntax of the piricd s it can be explained in terms
of transformational gremmser, it also with a study af tihe phone-
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- logical aspects of Elicabethan Finglish, how i was pronounced
B3 ?lf mdths lggmfgtl iation m Wfrom that «;ait m?;lzga English,
$ e student should ave & . grourxiing in the gramrasr
- of his own time ¢0 niake this a revealing atudy Yor him, He will
ba able to malke his own comparizons nxnd contraets and be led to
form some gencral observatinas about the way laeguass cinngss,

Ol ELEVENTH GRADE
i I The grammar: It is intanded that this will be the last mejor

expansion of the griamear, which hag vy this time reached a
\ rather full giate of complexity,. The most froguent subcrdianting
= and coordimting txznaformitions heve baon presentod, and the
2, students should be st home with ¢the concept, Only a few additions.
are conteraplatsd for this yerr, Tha first will review all adver-
binis and attorap? to deal comprehenaively will: adverbial clauses,
which wiil be gliown to bo the result of embadiing cus sentence in

s ancther. The studont will be asked 40 discovin the stens by which
A the embadding takor place, TThers will also be & unit oa tisrived

nominals and modif ere, Wi will be concarand witk Mnding the
R source cf such woidis as ipteresting, washing, slespiny in sen-
fences i The bools &

- 3 B

He Ixalted at toe piagipg chiid,
f These too cin bs shown to be the sosuit of embedding cimplsr
& sentences,

1 VWiih these additionn the mrammay fo¢ this yenr will b2 pr i
A concuzrad with an sttempt 4o look compeehensively at all of the
. elem: nte Zevelopod in the earlier yeays of the curriculum in

& order {0 sce how thi parts ave rolated, 1B is expected thet this will

- lead to soms urdoritanding <t general Mngnisiic considurations,
For instance, the siudenss shonid b3 resdy to deal with the racur-
sive natxcre of the ralns which genersts santonces, This, & course,
is the guality of our ia a1yl pechabiy ail \rguages, wiich

. raakes #t possibie ¢) adi moditiars indeficitely by Yolying the

B rilss again axd agais, ‘This quallly mekes such ssxteness as the

foilowing poasible:

This ie the cock that crowsd i {be morn, hat wols the
boy &l iatter nd and torn, #ho nilked the cow with Whe
crumpled horn, that toesed ths | o o that ke 2
malt tiiat lay in the honse thel Jack bufd,

Tha ilmitation of {12 hunes mind is all the! prevents a sentace
of infinit» iengih.

We also hope %0 1¢2d the stviders to sec the nepassity &2 cedoring
: / both phrege structare snd the irensformatiwmil ruise, The ord-
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ing of the rules, of course, is an especially imporiant concept
in this grammayr. X is what makes it possible to ceil it a gener-
ative grarnmar, The necessity of ordering will require & yeview
of all the rules and justification for placing each one,
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= In the course of formulating previcus rules various problemns

have developed. The studerts should be ready now to consider
such problems and to attempt to find some goiutions, For azaiple

T there in a great deal of cress classification in the noun clainses

N end in goma verb cilnsses, Animate nouns can be either human |

or rorhumsan, But an inanimate noun cisn also be called nonhuniin,

- In attempting to discover ways to deal with such probloms, the

% student should become increesingly aware of the complexityy of

B, the language and should realize ¢het there is & great distance beiween

B argy formal grammar which can ke worked out and the complex

s language that any spesker actuslly carries around with him. In

other words, the etudent should by now have a great appreciation

g of his own langusge, of the nature of Janguage itself, and of what

R is meant by grammzazg,

e TWELFTH GRADE

The work for ¢k 1ast year in the curriculum will niobably be
primarily a study of the histery of the lauguage, The éitference
e betwees the external and internal history of the language wiil be indi-
i cated. That ls, historical chenges that havs sceurved in the lan-»
guage itself will be studied (for instance, the change from Old
English "orad' to Middle English 'brood”" to Modern English
"proad"), This is the interna] history. The exterral history will
o deal with the main historicel events that have besr importert for
the history of the language {the Norman Conquest, for inctunce).

There will also be on attempt to corrclate the study of syniax with
: the other strands of the curriculum, For example, a instvire logk
A at ugage and a discussion of appropriateness of forms zsed in
writing and speaking shouid it well into certnin aspeats of the
rhetoric curriculum, Similarly, some work is corternplated in
analyzing literary style in tsrms of transformational grammar,
Because this grammar deals with ''deep siructure’ of 2 sen-
tence it should add much to the analysis of style,
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CONCLUSION

A word of conclusion s in ordasr, ‘rhe language curriculum which

irs belng developed is based on the rrinciple that Innsuage ia trane-
formatiomal in pature. W3 fuel thin gives 4 scund and sccorate
explanation of our Ianguage, One ¢f the principles of such s g(mms.
i3 that it is not pousible to write a complete grammar of E

or any other languige becauss ianjusge .a &2 intinitely cﬁmgleg

as the kuman creature who uses ft, We fvel, however, thut teons-
formatiosml gramuner cifers an sycellen: method of expiniaing this
very complexity and jjivez us an instrumsnt to describe it,

We are more intorestsd in having stucats pln some uzderstani-
ing of ianguug &ud cpecﬁ’isauy their ovn innguage and lviw § deve-
1ops and works,  than lﬁviv them mﬁm ruies, We fael that
suck an andermudlimg hopefally give them the knowiedge

cl Ianguage thet will makathu rulcs easier ¢o leara and to retain,

because they will be boassd on comywehenision,

This is an evolving curriculum, aznd the cuiline we prasent bers
i cubject to mwa based ¢ experiense inths Mmm and on
work with teachers of studenta in the juciaw and genfor Mah sohaal
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A CURRICULUM IN RHETGRIC

SR
DRSS

The purpose of the entire curriculum in rhetoric is to tezch students
to comznunicate effectively. We call nur subject rhetoric because this
term i8 broed emugh {0 include both  itten ard spokez uses of the lan-
guage, yet does nct, as the word cor _nications sometimes does,
imply ihat the progream will be concerned to a great degree with journalism
ornd the mags media,

Both composition and ceiamunicstion are, however, closely synony-
mous to our term, rhetoric, for the gtident is consistently encouraged
to look upon rhetorical discourse, whether written or spoken, ag8 some-
thing which must be "composed", i e., deliberately and thoughtfully
fashioned, and, at the seme time, as anact of "communicating, " which
must ultimztely be judged by its effect upon an audience,

T'o write or spsak effectively, a student raust have developed a2 nura-
ber of skills, cultivated a set of habits, The cultivation of these habits
is the goal of the rhetoric program, And with the goal thus defined, it
is apparent that certsin other practices have to be rejected, Ilor exaruple,
this is not 2 curriculum which is satisfied with touching lightly over as
many topics as pessible, Rather, it is most concerned with letting the
student see the conuection between the topics and any rhetorical purposes
that could conceivably be hls own, This iz not a curriculum which treats
“correctness’’ (comwonly ossified into a series of sterile and ground-
less "rules") as an end in itself, Rather, it considers correctness as
an adjunct to the primary job of communicating a given set of ideas in
as effective a way 23 posvible, This curriculum is not conceraed that
the student carry away a particular theory of rhetoric, Rather, it holde
that all aspects of the curriculum must, justify their piace by promoting
effective writing; it presupposes that rhetoric is an art rather than &
acience, and its methods are thus more likely to be eclectic tham rigidly
systematic, This is the sort of course in which the student's success is
judged not merely by what he knows, but vy how weil he practizes a
specific art-~the art of communicating in lzanguage,

When a curriculum takes this direction, the thinking of students and
teacher is not likely to be hemmed in by categories, specialized terms
used to designate "subjects,' the "wastery' of which is held to be
the mark of progress in learning, We believe that rhetoric is a unified
art and that the atudent should always be conscious of that art in its
unity and totality, To be sure, education proceeds sequentially and any
program must proceed through a series of shifting emaphages, One kind
of problem may appear to be neglected while suoiher kind is being intene
sively pursued, Bui the unity of the rhetorical act is constantly empha-
sized, The few basic terms which have helped t> shape this curriculum
refer oniy to aspects of the iotsl art of rhetoric, The student is encouraged,
not to think in terms of labels and categorics, buf to realize that in his
writing he has a particular end in mind and that there are pariicular
mearns by which it can be achieved, He is made aware that the few terme
‘which are used ¢o give order and disciplined sequence to the curriculum
are not isolated entities but that they overlap, casting light upon one
another, &nd that they indicate an emphasis or a direction for the studert,
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not an airtigit compartment of learning to be completed and then aban-
doned in favor ¢! something totally new,

One term undergirds ths entize curriculumn, no maiter what kind
of rhetorical problem confrorts the student at any particular moment,
That term is pirpoge, Effective ccmmunication is never purposeless;
hence, the student sheild have a eiear notion of the rhetoricel purpose
of each piece of writing, He should see that the procedures and language
of rhetoric are chesen and sheped by the purpose which alone ''makes
sense”" of what he has chosen to do,

It follows that, in the classroom, an awareness of purpose should
be present in every assignment, Fear tco many Englisi textbooks ignore
this fact, For example, on the subject of complete sentences, their
paitern of reasoning goes something like this:

1, To write well {silent assumption: We all want tc)
one must follow the rules,

2. There is a jule (never mind whose ruls, or whether it is
valid or not) ihat weiting shouid be in complete sentences,

3. Therefore, you're goingto learn what & complete sentence
is and your sentences ave going to be complete!

~ne pattern needs to be reversed to something that is comprehensive
and purpogeful to the student:

1. You have discovered that it i3 useful to write effectively.

2, To write effectively, your units of punciuation raust carry
the greatest ameunt of meaning possitle,

3. Now, let's explore what kinds of punctuation units suc. sed
in conveying m and what kinds fail, Why are some
"comnplete sentences” less effective than some incomplete
sertencee and vice versa? Why is "Step," for many purposes
much better than "I should like to request that you desist, "' ?
Why is “Nongense,” a fuller communication in some circum-
stances than "I don't believe 2 word you're saying, '? On

-the cther hand, why is an incomplete sentence like ''Despite

21l of the help which we could give him, " likely to puzzle
and annoy & reader, and thus frustrate comnwnicstion?

vhe asdignments that students encounter ghould not appear to generate
zmysteriously out of the mind of the tanciier or textbook writsr, Ii: this
curriculum, we have tried to davelop cesignments not as mere routines
which are “'gocd for" the #tydent, but &8 procedurss by which specific
ends canr be achieves; end, of courss, the more attractive and genuine
the achievement sppears, the more energetically the studert tackle
the job of bringing it about. Rather than being ns My Vacation
Trip' for example, students should ypursue topica Why I'll Never
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Go to Yosemite Again, " or "The Best Vacation Spot in Oregon,'' where

the ge of the writing--the effect to be achieved-~can be pe+t of the

student’s incentive for writing. Nor is awareness of purpoge reserved

for some such special category as 'persuasion,' On the contrary,

eveyy kind of activity involved in composition= -defining a word, construct-
> ing a sentence, choosing a topic, consulting a card-catalog-~ig purposeful,

end the student is constantly encouraged to regard it in this light,

Unlike some other skills, piano playing or carpentry, for examr’e,
rhetoric is an inveniive art at even the most elementary level, Drill,
in the sense of merely repeating what others have written, can never
lead studenis to the fundamentals of composing. Even the beginning
writer must put things together--words, ideag, experiences, arguments
--that have never been put together before, It follows that training at
all levels of a rhetoric curriculum must include training in invention,
invertion of ideas and of arrangements of ideas, of phrases and sentences,
and of relationships between all these and different audiences, It is
especially tempting, when dealing with "ordinary" students, to contract
our view of our task to 'getting a decent sentence out of them with a
subject and a verb,'' But to do so is to frustrate the real nurposes of
a rhetoric curriculum, In the first place, siudents will not learn to write
real sertences until they have learned to devise real thoughts, And in-

the second place, even if we could teach a kind of respectable prose

style without teaching students to think we should not: ihe teacher of
rhetoric influences, in no small measure, the very quality of life which
will be led by those in hig classes. Unless we are ready to give up demow

cratic education, we must really educate,

.——

To put it simply, one writes or speaks only as well as one thinks.
The art of rhetoric is not practiced in a vacuum, but depends upon habits
of observation, discrimination, and imagination-~the skills of under-
standing about the world or whatever part of it one chcoses to communi- .
cate about, A thoughtful author can write a lively, original work about
& common, even threadbare, subject because he sees and understands
the subject in a lively, original way, not becuase he has a knack ror a
mysterious process called ‘‘ccmposition.” And his seeing and under- i
standing are strengthened by the ideas he has accumulated through exper-
ience, reflection, and above all, wide reading,

- | S

The teaching of communication is a teaching not only of language
and of methods of thought; it iz a teaching of how to affect other people
through language, To say that we want our students to write effectively
is to say that questions about the "audience"” must be faced from the
earliest years., Since the effective writer always, to eome extent,
» takes his audience into account, it is unsound to have all writing addressed
implicitly or explicitly to only the teacher. This curriculum recognizes
Q the importance of varying the audience addressed, of composing for
fellow students, the writer's private self, and audiences cutside the
classroom, as well as the teachep,

A currilculum ywhich seeks, as does this one, to develop skill is,
in part, 2 "how t0" curriculum, We can describe the present curriculum
as centered upon three basic kinds of "how to," First, Sulsiance, or
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how to explore, systemasically and responsibly, the infinite world of

facts and ideas which will provide the raw meterials for the act of come
munication, Second, Structure, or how to give ordzr and development

to the fucts and ideas which have been chosen as the substance of commun-
icailon, Third, Style. or huw to employ most profitably the special
qualities of language which wiil achieve the desired rhetorical purpose,

Substance, the "What's it about?" of communicating, cails inte

play the first major set of skills, What this curriculum would cali

'discovery of ideas" begins in the seventh grade as a natural component
of story-telling rather than as a separate discipline, In the total curriculum,
however, it poses ever-increasing demands upon the student's ability
to understand, and its materials move from the familiar to the novel,
from the concrete to the abstract, from the simple to the conmiplex-dev-
elopments reflected, in turn, by the increasingly sophisticatad lovels
at which the communicating itself takes form, This does n.t mean that,
as the student develops, he will move from a totally "subjective” to
a totally "objective" view of reality, His writing and speaking are
expressions, inevitably, of what he thinks and is. Writing and speaking,
uniquely, are highly individualized processes Zor which principles of
effectiveness can be ideatified and taught; but they are Krocesses which
cannot be disgociated Zrom fthe identity of the studert, And, in this

aems.e,lf part of the context of communication is always the communicator
himself,

What the student is fnvited to cfas "development of ideas"
is what we would cail giructure ond is concerned with the arrangement
and emphasis of the major elements of discouxss; the events, proposi-
ticns, problems, and so ¢n, whose ordering ascounts for the fundamental
ehape of any communication. The particuiar skills required in achieving
effective gtructure are those of selection, m%ment. and developrnent,
the supplying of evidence or example or elabo n. Perhaps these
procedures are not very different from those by which the student has
explored the subject of his writing, but here they become the actual
clements of comnosition because they are controlled by a purely rhetor-
ical purpose--perguasion, instruction, entertainment, or comparable
goals--which must be defined in terms of an audience,

ﬁwtm&sadsmﬁsmw&wﬁhmem&m & choices
whick we consider within the term The study ot 8 Neces«
sarily involves the Imcwledgs of many details, bt tha o gtylsiam

that i3 of worda, semtences, and more complez linguietic r2las
--ig uot, within the rivstoric curriculum, tzken as a= and in #2self but
as an approach to the basic elemonts of which the art of communicetion
is composed,

'The nature of learning requires ibat one kind of skill be tcmpovarily
strassed at the supanse of other kinds, But within the shatoric progrem
fLor ok - ons yeur, euch of these three majer areas of CONNTR--SbTRICe,
structure sed siyle~- cenppoars, 2ltimugh at progpressively sove sdvanced




uses the curriculum, No sogmert of the act of cormmunication can be
dismigsed as wholly unrelated to the art of rhetoric,

GRADES SEVEN AND EIGHT

The seventh grade rhetoric curriculum begins with a short orientation
unit, In this case, the "orientation" is not an overview or gemeralized
introduction; instead the unit seeks to make a simple but profound point:
that the language which the student has long employed as effortlessly
and uncritically as he has used hiz arms and legs is always, although
he may never have realized it, used for a purpose, and that the rhetorical
effect of his language determines whether or not he succeeds in this purpose,
If the student begine to see that purposes--worthy and well-irtersioned
though they be--may fail because of the inappropriateness of his language
to a particular situation, he is on the way toward an understanding of
what skill in language corn do for him,

Just as gzn&se undergirds all other aspects of the rhetoric cur-
riculum, so, then, is its consideration appropriate tc the opening unit,
But purpose cannot exist by itself. It grows out ¢f convictions which
the student develops as he comes to know more about himself and the
world around him, It attaches itself to real topics and feelings. Thus,
the primary emphasis in grade seven is upon the student's discovering
and developing within himself these raw materials, the rzservoir of
ideas, which are significant to him and which he wishes to make meaning-
fui to others. The second, and main unit, then, is called "Finding and
Developing Ideas, " & title intended, of course, to reflect the curriculum!'s
constant concern with gubstanee and gtructure. The processes of
finding” (substance) and "developing™ (structure) ideas are rot sharply
aistinguiched in the seventh-grade curriculum, This is not, we believe,
the place to stress wide~ranging inquiry or to ingist upon rigorously
reasoned prose, but instead to encourage the purposeful selection and
arrangement of maierials which lie close at hand, In developing the
young writer we usually nieed to convince him that familisr materizis
within his own experience--animals, people, places, everts--age gig-
nificant and worth expressing to others, For mos. students we need
to begin by encouraging verbal facility, not discouraging it; there will
be plenty of time later to trim the sails, but first there must be sails
to be triinmed, The main form within which the sindeut is asked to
work here is the relatively simple structure of narrative; the purpose
which governs selection and order is not elaborately rhetorical nor
externally imposed, tut calls into play his ability to communicate the
scurces of his own inferest and satisfaction. :

g Within the unit on "Finding and Devesoping Ideas" are four sections:

- Using Thurber's 'Smapshot of a Dog" and z seventh grader's description
of hia dog as models, Part 1asks the student to characterize a pet or

s animal through the use of deiails which egtablish « vivid and unified

ré,‘m impression, Part 2, taking example)?r from. Mark Twain, Emily Dickinsor,
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Alexandsr Pope, and others encour222s cloger perception by the student
of w7hat ".e observes around hizn and shows hi:> how the use of details

can reveal and convey a particular attitude toward a subject, Part 2
exarrines narrative, with selections from Xathryn Forhes and Lincoin
Stefrens, to show how a simply structured incident car create a sense

of suspenge end climaz, and how use of details increases a reader's
involvement in, and urderstanding of, the narrztive, Part 4 applica

the principles learned in the preceding lessons to a structured, fancie
fui narrative in which the students are, after preparation, encouraged

to use their own inventiop, This sort of imaginative writing is, we believe,
an important adj'tmct to the non-{ictional forms, Though we are not
trying to make ' creative writers'--novelists, dramatists, poetg--out
of all our students, every teacher knows that good writers of the kind

vre are working for must be creative in the sense of being abtle to trans-
form their own experience, imaginative as well as real, into some-
thing understoad, structured, made available and meaningful to others,
And if they are s be creative at eighteen=-or thirty-eight--their creative
nceds and interesie must be fed from the earliest years,

Throughout this and the other parts of the rhetoric curriculum we
insist upon the test of effectiveness, Tv.o questions which are always
at our lips are ''How effectively does this passage do what you want
itto?" and "How can it be made mere effective?” These questions
are particularly certral to the considerations of the two seventk: grade
units on Style, one entitled "The Rhetoric of ihe Sentence' 2nd the
other "Diction," The phrase "Rhetoric of the Sentence’’ is intended
to make clear the distinclion between the grammaiieal approach to
syntax--the possible ways of saying something, and the rhetorical
approach--the mogt effective way of saying something, At the same time,
the knowledge of transfornutional grammar geined by this time in the
language curricuium provides help here by giving the student a term-
inology and an awareness of sentence structure so that he can proceed
with his rhetorical examination, Anslysis of sentences, then, begins
in the rhetoric curriculum from a consciousness of their rhetorical
purpose, Ananalogous emphaitis marks the appracch to vocabulary and
the use of particular words. The power and fascination of individual words
is stressed (for a word, taken Yw itself, is not meaningless), but here
agein, "style' is seen as the operation both of individual words znd
of the larger constructiszs of which they are & part,

In neither the seventh nor the eighth-grade curriculum does spoken
=28 oppozed to written--communication occupy a fixed and exclusive
place in the year's prograin, although there are specific apeaking asgige~
ments, We have felt that, as the student begins to explore the éhree
principal areas of substance, structure, and style, distinctions between
speaking avd writicg are secondary and might prove confusing, Zut to
say that the distinction between speaking and writing is nos of critical
importance at thig stage is not to minimiza the importance of Moth modes
of cominunication in the program, nor is it too early for the studsx to
encounter certain facts about the special chalienge of spaaking, We
have felt that the teacher's use of oral comnrauricution in the exercises
should nccur under circuiustances which he is best competent ic indge
but that the use of such assignments should certeinly be systematic and
progreseg.ve, The curriculum, therefore, inciudes a Teacher's Handbook
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on Opeech for grades seven and eight which, without precisely locating
spsaking assignments in the program, offers fairly explicit suggestions
as to their nature and arranzement

(4

.Not only forraal speaking but class discussion is an important
rnedium for verbal cornraunication, Like any other mode of communi-
cation, group discussiow. can be either for:aless and fruitless or syste-

matic and profitable, in democeratic sccicties, a very common forin

by which cornmunity 2iscuasion proceeds is prescribed by the rules of
parliameniary procedure, In most school systems today, the seventh
and eighth-grade students ave, through various student organizations,
encountering these rules, which serve to illusirate tae way in which
spontaneous, inforimal cornmunication can gain effectiveness by adhering
to principles of forim, The seventh-grade curriculum includes lessons
and study materials on parliamentary procedure, again to be introduced
at points which the teacher judges to be most appropriate, And the
student should be made to feel that parliamentary procedure does not
imvolve merely & set of "rules for conduct” (alfhough, to a respectable
extent, it does} but ihat here, as in cther kinds of communication, form
is @ rheterical consideration, a means of "getting somewhere, "

In the eighth~grade curriculum the ''Discovery of Ideas' (the
approach to the substance of rhetoric) and the "Development of Ideas"
(the problem of structure) continue to proceed concurrently, In the
seventh=grader's search for the materials of composition, the student’s
own experience and point of view are at the center of attention, In the
eighth~grade unit, the context ox which the student draws for his communi-
cation is progressively expanded, more systematically examined, and,
ina way, "depersomalized," since the student's own experiences and
beliefs are no longer the single scurce of his ideas, ke is encouraged
to begin discriminating between matters of sheer opinion and commonly
accepted "fact"; he sees that the different way in which we respond
to events and probleras very basically affects the way in which we
speak or write about thern; he recognizes that the context of writing
offers endless opportunities, yct also imposes certain responsibilities

upon us and that a writer has a delt not only to his audience and himself,
out to his subject,

If we sy, with Violet Paget in The Handling of */Jords and Kenneth
Zurke in Counter-State.cent, that form is the arousing and satisfaction
of the reader’s appetites and expectations, we have an attitude toward
the discovery and development of ideas vhich allows them to be treated
as the same operaiion and which justifies infinite diversity in stzucture,
A title that says "The iZeanest Mar in the %7orld" leads the reader to
expect soasething in the essay, A first sentence that says ' 21ifil is
he meanest man in the world because he hates dogs” arouses further
expectations but also :egins to channel those expectations, And so on.

If we approach content and form in this way, we can ask the student
-~and, what ig more irzportant, he can asi hicaself: Have you fulfilied
Your implied promisce to the reader? Ard ve can talk about the success
or failure of his forra, not in the t=chnical jargon of form, but in terms
of how well he succeeded in the job he promised to do, And, further, we




can show him that his failures in form are failures to develop kis ideas
adequately~~that he has failed t» explore his ideas sufficiently ‘o fulfill
the promise that lay in theia,

In the lessons, the students are given samples of writing by prc-
fessional writers which iilustrate these principles, Tlhey are asked to
discover the kinds of expectations which are set up by the statements these

conancdd cmansm  can o Tom sl LV nea & -y &3 23 N b & 2% .
writers make sad then to examine the developraent thet fulfills ths

expeciations, To put it in other words, the writer?s purpose is to fulfill
the expectation his statement sroused, and the student is asked to examine
how the writer succeeded in fulfilling his purpose, Then the student

is asked to msake a statement of his own and to set himself the task of
discovering and developing, at least in its simpler and raore cbtvious
aspects, the significant life that lies under the surface statement,

Fere, as elsewhere in the curriculum, it is expected that the
student’s activity in vhetoric and kis work in literature will enhance
each other. Inthe eighth-grade study of literature, a - considerable
section is devoted to the forms by which non-narrative writing can be
organized, and such coinmon modes as definition, example, classification
and division, and cc.nparison and contrast are considered, along with
the highly varied purposes whicn each such mode can achieve, Here is
a case in which what thie student has observed in his reading can be
directly carried over to his writing, And within the rhetoric curriculum
itself, the urit on ''Finding and Developing Idens” relies heavily upon
thie use of literary models, The student is urged to recognize the struc-
tures of these models, not, of courss, as specimens of ' correct form"
but as illustrations of various effective ways in which several kinds of
rhetorical jobs can be done, )

The porticn of the work in Style which is devoted to the rhetoric

of the sentence moves by degrees through the carlier years of the cur~
riculuiz, The basic problem really remaing the same; it is, in the
words of the manual for the seventh-grade teacher, ''*o find the sentence
thet will do the job, " The student’c progress in studying the rhetoric
of the sentence is therefore largely a matter of widening the range of
possibilities, of adding to the storehcuse on which hie can draw for the
sentence that will ''do the job," The distinction between the study of
the gentence in the seventh, eighth, and ninth grades i3, in a way,
ax'-bitrar‘y; it is based on an estimate of the student's ability to progress
inthis "widening" process rather than on any fundamental shift in

-nrhagis, Accordingly, while the seventh~grader will be concerned
chiefly with basic sentence types, he will progress, inthe eighth grade,
to & more detailed consideration of the rhetorical effectiveness, within
certain contexts, of such particular structures as active and passive
verbs, interrogaiive sentences, and the most coramon sentence corrdin~

atox s,

Yolnts of usage that mey prove troublesome to seventh and eighth
graders have been taken up in the Usage MManual, a copy of which is
provided for each student, The Manual, devised upon principiss of
effectiveness in the uze of language, makee it possible for tho rtudent
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to answer many of his own questicns on usage, An expended Usage
IZanual is being written for the succeeding grades,

GRADES NINE AN[ TEN E
1

Even i ine seventh and eightls grade curriculurn, the three major
veferents of Suostance, Structure, :and Style sre not treated as "topics
for study’' but as ineans of explsiving and ordering the emphases which,
at various points, dorainate the process of instruction, It is in this fashion
that they have been employed to lend order to the curriculum for grades
9 through 12, Zut as the curriculum advances, it will increasingly concerr
itself with ceriain complex and comprehensive intellectual processes
-~each of which has its substantive, structural, and stylistic aspscts,
During these years, the student ig introduced to discipilines, such as
logic, and sciences, such as semantics, which sithough they transcend
the tripartite division, will clearly affect his modes of inguiry and
reflection, th= structure of his writing and speaking, and his habits
of thinking £'.cut language. Yet, to 2 large degree the "spiral" nature
of the curricuium is preserved, in the sense that the student is repeaiedly
confronted by challenges which ar. basically familiar but which he sees
as increasinly complex and t{c which he responds ever mare crivically
ard resourcefully, Thus, the "Dincovery of Ideas" remuins a central
problem for him (as it does for any writer), yet he now recognizes that
an "idea" may be far more complex, abstract, and irtricately relaled
to other ideas than he has previcusly imagined-.and, at the same tims,
he is aware that he is develcping means for dealing with such ideas,

It is, of course, the broad movement from concrete to abstract,
frora simple to complex, from experience of omeself, to the experience
of others, to the realm of the iargely‘ conceptuai, which is fundamental
in the curriculum, The simple 'titles” of say area of the curriculum do
not necessarily imply such a2 progression; the topics mvst be seen as
furnishing the occasion to attack increasingly more challenging g
and int roducing the student to progressively more demanding modes of
thought and composition,

In the ninth and tenth grades, then, the student turns to examine
some uf theisolableaspects of the communicntive act which cannot
be clearly classified into our usual categories, but which nevertheless
advance his understanding of the art of rhetoric,

The ninth-grade curriculurs begirs with a unit focusing wpon guestions
of emphesis and pricrity, encouraging the student to judge and discri-
minate and t¢ recognize that in no writing does every assertion deserve
equal afcention, Eere it is particularly imporiant that the gearch for
idess Fe conducted to a great extert by reading--and reading in works
which challengs the studsni’s ability to discriminate between what is
egscriial and cxpendable, principsi and subordinate. The awareness of
purpose should be sharpened. Nc.v the question is not merely "What is
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he trying to do?" but '"What is the most important thing he asys?"

And whatever i3 said vithin a given piece of writing ought somehew to

be seen as gerving 3 purpose which is coordinate with or subordinats

to a central intention--or, quite¢ possibly, as serving little purpuse

which iz coordinate with or subordinate to a central intention--or, quite
possibly, as serving little purpase beysad embellishment or elabsration,
As in the literature urits, the student is working here with somewhat
longer selections, for he should now bz able to handie more fully developed
patterns,

In order to provile a ceifral focus, models with a common subject
matter have been used in this unit, Carson City and Venice as seen
by Mark Twain; Frauldort, Kentucky, through the eves of 2 modern
traveler; Loudon as depicted by Charles Dickens~-these are the subjects,
The selections that describe them are not models in the sense that the
student is expected ¢ imitate the style or structure; but by analyzing
these models and by studying the ways in which each author achieves
his purpose, the studert should be able to learn some metheds of giving
emphasis to ihe idess he is {rying to develop in his own writing,

Cuestions of emphasis and priority underlie the second unit of the
ninth grade, asweli, The opening unit, making use of materials that
were primarily descriptive, helped students to recognize ways of making
a significent idea emerge clearly in writing or speaking, In the second
unit attention ig shifted to expoesition, in which the student combines
description with tirne-order patterns in order to describe a process,
The unit renews the concepts of narrative explored in the seventh and eighth
grade materials, this time for the purpose of explaining, It concludes
with a lesson which calls atiention to the need for defining "judgment"
words, thus preparing the student for his first formal introduction
to semantice in "Vords, HMeanings, Contexts," the third ninth grade
unit, By the time ilie student has conciuded his study of this unit dealing
with connotative and denotative meanings, with words and their contesxis,
he has reached the point where he must begin to work with “he process
of generalization and inductive reasoning, He mus: identify the principles
and conclusions which emerge from a mass of particular facts and instances,
and then check his findings to see to whe! extent the principles apply,
He must generalize, qualify, review the extent of the supporting evidence
for conclusions he draws, This is the subject-matter of the fourth
unit o the ninth grade, In accordance with the general philosophy of the
rhetoric curriculum, this unit, liks its predecessors, approaches its
topic through a consideration of purpose, The 1:ssons arise out of some
‘ of the main purposes for which people make generalizationg-~to under~
S stand and describe phenomene, to evoke 2n impressies in the resder or

listenor, - to determine attitudes rswsrd other peopla. =227 ¢n aelect &
course of aciion, Analyris ¢f structural paiisras and style aporopriate
to o?ii:is purpoge is provided ¢ in questions and ozercises based cu the
m .

The final unit of the ninth grade moves crze again to the imaginative
world, Dealing with imagined poiat of view, it builds upon the studert's
earlier experience in the thoughtful interpretation of evidence by asking
him to look 2t the worid through cyes other than his wn, X remiudls
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the student that his opinion is rot the only intelligent iiterprete.tion whicn
can be formed from available evidence, but that other world views

must also be undersiood and respected, The unit, by its imaginative
nature also offers further opportunity for creative and fenciful writing,
as a halance to the realistic and logical eraphasis of the preceiling units,

2y the time he reaches the tesnth grade, the student has d sveloped
more sophistication in his acquaintance with language than he | ximself
may realize, He has some twelve years of speaking behind him; possibly
eight or ten years of writing, in varying degrees of formality, He com-
municates effectively in his own circle, though he may sometimes seem
tc einploy a special language unintelligible except to his peers, He may
we somewhsat less successful, less ccufident, whexr: circumstances require
hii to communicaiz with adults or with strangers, Whether or not he
is always competent to adapt his language for various purposcs, he began
in the ninth grade to widen his horizans and {2 recognize experience beyond
his own through his reading and listening, Inthe ninth grade, %oo,
he began {0 examine more complex ideas than he had dealt with before:
he moved from studying and reporting observations to interpreting his
experiences, He learned some principles of distinguishing the signifi-
cant fact or judgment froin the less important; he learned the fundamentals
of putting observations together to see relationships, draw generalizations,
and qualify thera, Inthe tenth grade he encourters still more complex
relationships and ideas, For example, he begins this year's work with
a review of the concepts of generalization and support studied in the nirth
grade, followed by a deeper investigation of these principles, essential
to an understanding of the work in deductive reasoning, semantics, and
logic which follows, This first unit uses the folk hero as its thematic
center, and models chosen for analyeis {on General Grant, Albert
Schweitzer, and mountain-man Tom Fitzpatrick) illustrate new modes
of generalization and support, In addition, the student's attention is
drawn again to sentence structure and diction as being determined by
the job a sentence must do in order to be effective in a given context,

The nexi unit in the texth grade rhetoric curriculum builds on
the student’s awareness of simpie likenegses and differences and leads
inte & rhetorical study of metaphor aud analogy, These are not unfamilisr
terins to tenth grade students; in literature they have studied both,
~ut now, for the first time, thev approach metaphor and analogy from
the rhetorical point of view, as thinking process rather than ag peetic
device. The ability to draw compariscns, both literal and figurative,
is essential £> reascning, and this unit examines rhetorical possibilities
and problems in such comparisons,

Figurative lanruage in this study must not be seen as the use of

mere adornraent, In his writing the student should be able to use these
{.igures as busic principles of crganization, understanding that not only

moving” or persuading but defining and deseribing often depend upon
there modes. Fe should w0, that is, merely produce az enslogy between,
say, iife and a footbuil guiae but should Le able to argue analogically
that life is a game which must be played by rules, Here, ag at other
places in the curriculuun, the eritical scrutiny of medels is ge closely
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related to the student's actual practice in ordering his compesition that )
the distinctions between subject, structure, and style cannot be very e
strictly observed in the classroom, aithough the lessons regularly take ]

account of all these eleaents, 2\

The remainder of the tenth grade is concerned with semantics. > |
deductive reasoring, and plausibility, Each of the three units expaads, ?
intensifies, refines, and qualifies earlier work by the student in these b4
imnportant subject 2reas, The semantics u "% reviews and rerews attention g
to the meaning cf words in relation to their contexts and stresses the S L
importance of weighing connotations ¢f words as an essential consider- o
ation of their effeciiveness for = specific message within a specific 7
context. The study of deductive reasoning, which follows the semantics g
unit, builds upon the student's earlier acquaintance in the ninth grade
with the principles of generalization, qua) " ~ation, and support, S,
and in the tenth grade with the more com;'  coinparisons arrived at
through imetaphor and analogy, Now he is cxpnsed to the whole process
of deduction, studying the problems inherent in making different sorts —
of decisions, such as those calling for value judgments or the forriulation
of policy, The rather forbidding terminology of classical logic is
dispensed with, buti the student is given a siraple introduction to mas
of the same principles inherent in such formal terms as "syllogism’
and “‘enthymeme,”’ At the close of the tenth grade, the student is
asked, in 2 unit on plausibility, to analyze a new group of models. These
proceed from unrealistic premises that the author asks the reader to ]
accept for the moment as true, for purposes of humer or imaginative g!
exploration cf an idea, (Science fiction is one obvious example,) Ze- .
sides exploring various kinds of writing based upon the principles of i
plaveibility, the student is asked, as in preceding years, to try his hand
at imaginetive writing, Fere his task is to maintain credulity within

- the framev.ork of an imagined or an impossible situation, Thus the unit =
closes the year’s work with a study of somewhat lighter materials, and B
allows the student to exercise his inventiveness and imegination,

In the lesgons devoted to Style in the ienth grade, the rhetorical study
of syntax is often absorbed (although by no means neglected) in the pursuit
of other problems, The principal emphasis is upon figurative language, \
upon the power of individual words and phrases, and the relatively ar= N
bitrary distinctions that can be drewn between simile, metaphor, and 0
symbol. Again, it must be s.ressed that figurative language is by no :
means preferable, in its own right, to the most literal and ordinary
discourse and that its value can be judged only by its effectiveness
within a context and as an instrument for the achievement of the
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- GRADES ELEVEN AND TWELVE

o It is in the eleventh-grade that the curriculum will concern itself ‘
most specifically and exclusively witii the persussive ends of rhetoric,
N Eitherto, the central problems of the course lave esn thoge common
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alike to speaking and writing, In the eleventh-grade curriculum (now
being prepared), {raining in speech will beco:ne a major objective,
Secause the power of persuasive rhetoric relies se critically upen the
resources of oral coramunication, the instruction in speech will be firmly
loczied in particular areas of the curriculun, The structure of spoken
as opposed to written arguments an< the special demands made upon the
syntax and diction of the speaker will be systematically recognized,

It is at this point, too, that the distinctions between substance,
structure, and style will become somewhst inore sharply defined than
at other stages in the curriculum, If persuagicn is to be geen as more
than 2 mere technique, an elaborate art of "gimmicks" (as too much
of the contemporary practice of mass communications suggests it is ),
ceriain prior questions have to be considered, These concern such
fundamental matters as the na:ure of opinion or belief, the genuinely
arguable (as opposed to the basically imponderable) issue, and the
diversified forms of evidence and the uses to which they can be put,

/

In the consiruction of his actual arguments, the student will once
again consider the principles of logic, to which he has already been
introduced, He will be asked to recognize the ways ir which logic,
which might be viewed as the ''purest’ mode of percuasion, persists
as an orgarizational principle--real or apparent-~in even those arguments
which do not rest on essentially logical grounds, The omnipresent
concept of purpose here takes on a critical aspect since the student will
be required to define the character of his audience and the response he
seeks to elicit from it, as systematicelly as pessible, After an opening
unit reviewing and refining some of the notions of purpose~-~with particular
attention to the demands of oral discourse-~the eleventh grader wiil be
asked to consider his audience and the "voice" which most efiectively
moves such an audience, The critical guestion he will be encouraged to
ask, inany rhetorical context, is, "To what extent can I expect agreement
from this audience?” Through a number of models he will consider the
ethics and the importance of rational, emotional, and personai apoeals,
within cortexts where the audience may be friendly, neutral, or even
-hostile to his position and his purpose,

. Tne central unit of the eleveunth grade will deal with persuasion, not
' in the narrow sense of mere argumentstion, but in the larger context
B of Aristotle's definition of rhetoric as the discovery, in any case, of
- the available means of persuasion. Again, as in the earlier work in
which logical considerations are presented, the emphasis will be upon
relating every logical concept to a writing, speaking, ligtening, or
reading problem, The logical problem for the logician is formal,
technical, theoretical, The logical problem for the reader or listener
is, "Should I be convinced by the reasons given hiere?" The logical
problem for the writer or speaker is, "How can I provide convincing
procf?" The critical question, then, for this gsegment of the curriculum
becomes "What is proof?"” In answering thit question, examples and
- models will be studied of ''good" and 'bad" proof, of direct proof versus
indirect, of raiional as opposed to emotional proof, and of the varying
claims to truth within these categories. Within the spiral curriculum,
thiz concentration upon persussion necessarily builds on the earlier
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work in semantics, The aim of such a unit is to develop, not students

who are immune to persuasion, but students who know when to be per-

su’ded and when not to be, It is as shameful to resist emotional appeals,

when emotion is called for, ag it is to succumb to emotion when what

is needed is hard thought. The people who refused to believe the reports

ﬁbout Nazi concentration camps, because they had been taught to resist
atrocity stories, ' were as sericusly in error as if they had accegted
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The direct study of style will be taken up again in the final unit of
the eleventh grade, Iere the student will be encouraged to try some
simple stylistic analysis through the close study of prose models, Again,
the activity is not undertaken as an end i1 itself, but as a8 means of making
the student more aware of the effective words, phrases, and sentences
of skillful writers so that he can be encouraged to improve his own style,
indeed his own '"persuasiveness,' The stylistic study at this level will
expicit the knowledge of senternice structure which the studert has gained
all along, including the products of hiis training in the language curriculum,
Iie should be in a position by this time to deal fairly satisfactorily with
the whole range of choice which syntex affords him and the general
principles by which such clkcice may be made,

In the twelfth-grade curriculum a focal term will be '‘unity. "
It will occupy this position for two reasons, In the first place, unity
is a product and a signal of the successful empl ent of the skilis
of compogition, It is not an "ingredient' or a rule" of good writing,
A unified work is simply 2 whole work and one work, as opposed to a2
fragme:r or a plurality, It is achieved by successtul encounter with all
of the basic problems of composition--selection, order, emphegis, and
style, (it cannot, therefore, be thought of as parallel to its traditionsal
but ill-matched partners, coherence and emphasis; 2 work is unified
when its partg cohere; its parts cohere when each receives the emphssis
proper to its function within the whole, ) For a student to assess the unity
of a composition, he must be habituated to censider its purpose,
familiar with the range of procedures available for the fulfillment of
that purpose, and trained to identify the particular choices which are
reflected in the finished composition., For a student to achieve unity in
any substantial piece of writing, he must have acquired the habits of
deliberstion, organization, and expression,

In the second place, unity is not enly & comprehensive term for the.
rhetorician; it is also an evaluative term for the critic, As such, it
is elusive and controversial--as the literary battles of the ages attesi,
Unity, as we have said, can be seen as the gigral of success and hence of
excellence, But uninformed and inelastic conceptions of unity csn lead
only to simple-minded judgments, Only the student who hes read rather
widely, who hag tackled a rich diversity of problems in compoaition, who
recognizes that unity is achieved by and not injected into composition, is
in a position to assess the unity of his own, ox anyone else's, writing,
Hence the question of unity, its definition, and the diversified principles
by which it mgy be attained and judged is being reserved for the final
year of the curriculumm--and for {he exercise of those habits vrhich the
- student should have accumulated throughout his training not only in
rheieric but in literature and language,
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Closely relsted to questions of unity are those of magnitude, In
their simplest form these really involve asking only '‘how much?"
or "how Jong?" Put this way, such questions--like many questions about
unity=-can be satisfactorily answered by insisting on the reievance of
whatever is said to the achievement of a clearly~defined purpose. But
the student ought to understand that questions of raagnitude, like those
of unity, can call into play his own taste and judgment-~that some questions
and topics are intrinsically 'bigeer ' than others, Simply stated,
"V/hat is a good sport?” isa” rger question than "What is a good
second baseman?"' "This is & good desk” is a bigger {and harder)
proposition to prove than '"This iz a degk.’” And the situdent ought, at
this stage, to face up to the facs that it is a bigger job to communicate
the loss of a friend than the loss of a bicycle, In effect, then, he should
see that the magnitude and complexity of a composition are largely gove-
erned by the raagnitude and complexity of its material, and make some
discriminations concerning what is intrinsiceily significant or ''worth-
while" to write about, He ought, at the tirae, to recognize that what
ra2y seem to be remarkably barren topics, if viewed as mere titles
~-a piece of chalk, for inatance, or a present-day visit to Waid=n Pond
=~can become endowed with magnitude through the richness and novelty
of the writer's approach to them,

In accord with this erphasis !n the final year upon the unity of the
rhetorical act, the student will be asked, ag he was at the very beginning
of the curriculum in the seventh grade, to examine his own experience
for the discovery and development of his ideas, An introductory unit,
based upen the keeping of a personal journal and a study of the perscnal
essay, will explore Zuffon's maxim that "style is the man," and emphasize
the movemert toward unity, toward integration of subject, structure,
and style, in tlie work of the maturing writer, After the study’ of such
models as Dylan Thomas' "A Child's Christiaas in Wales, "' the student
will be encoura ted tc transform his own e.perience into unified, offeciive,
and original expression through the writing of longer and more sustained
essays than he has previously produced, Unlike the seventh-grader,
of course, the twelfth-grader has accumulated through his added years
& reservoir of learning and experience, and emotional and mental
2 growth, which ocught to allow him te exzmine more incisively and intel-
g ligently his own awareuess of himself, his "style" as a person,

. It is appropriate that the iwelfth-grader underatand not only the unity
.« of the componexts of rhetoric, but alse the interrelatedness of rhetoric

i with the fields of language and literature, Accordingly, one of the last

8 uniis of the final year is planned to focus upon indirect modes such as

M satire, parody, and allegory, which ape common in literature, but whose
i study may be made more clear by the techniques of description and

X3 analysis learned in the language currieulur, Anocther unit is bsing
constructed which will sxplore in some fuliness and detail ths function

: of rhetoric in iiterature as exemplified not only in the writer's sezrch

5\ for an effeciive point of contact with his readers, but also in his Xnowledge
. and use of rhetoric within the {maginative world of his creation, Antony
at Caesar's funeral in Julins Caezar and Atticus before the scuthern

jury in To Kill 4 Mockingbird are prime exampies of the writer's exploita~
tion of rhetorical situation within an artistic context, |

~50-




' S SRRV AP S PO AN |
oo 1 L Co - sk g d T N .
.. . o - [ . . . L R =y By

IS, SR v . ) K
’a;::,' Iy L’V”L_,. »v,:?/u St . . " - K3 N S EERE N 2
9 Y ks 3 N - - - < i - N -
e ROV N TV S T JPOR- A PV okt & - petd b i " P - S ke nre i I AR of 2,

¥ _ar original task of teaching students to communicate effectively
is %0 be completed as thorcughly as we could hope, then communication
must not be seen as ending at the limits of the student's present rhetorical
awareness or ability, but as extending beyond adequacy, or even competence,
intc excelience, and possessing something of both the science of 1 .nguage
and the art of literature, 1i6 conclusion is productive, or honest, which
is net also a beginning, and as the student reaches the end ¢f this curriculum!
ne needs, more than ever, to sense the implications of his training in
rhetoric as it reachies out to iis place within the larger discipline of
English, .

It may appear that our originally stated goal--teaching the students
to communicate effectively-~has been elaberated in the course of des-
cribing the upper years of the curriculum, This is true, if effective
communication is regarded merely as intelligibie or orderly communi=
cation, But in the society of thoughtful adults, to communicate well is -
to communicate not only intelligibly, but wisely, zifectingly, and even
memorably, Inthis curriculum, an effort i8 made coznstantly to expand
the student's intellectual experience end te require that the substance
of his writing and speaking reflect increasingly his powers of discernment,
concepiualization, and imagination, Structure, seen irnitially as a senaible
and effective prineiple of order; is ultimately viewed as a positive
source of power and wholeness, And diction and syntax, too, finelly
emerge not only as the basic instruments of com:unication but as
elements whose selection and use in a largs measure determine the
strength of ‘e fabric into which they are woven,

There are those who will declare that the goals of the curriculum,
thus stated, are unrealistic and fail to take into account the inteliectual
liinitations of a large number of students, There are, to be sure, students
of whom the clich® may be true and v ho must be accounted succeasful
if they "learn to write a decent English sertence,” Without in any way
belittling the importance of these students or their claim to the best
education they can be given, we must point out that a basic premise
of this curricvium ig that it is not intended to serve every chiid in the
junior and senior high schools, though it is intended to serve the great
majority--a8 many as 35 per cent. This curriculun: assummes that dif-
ferences in aptitude among those students it is concerned with should
be reflected hy differences in degree rather than in kind in the demands
the curriculum imvoses upoun them, We believe that virtually &1l of these
students should be abie to make substantial progress in acquiring all
of the major skills with which the curriculum is concerned. The eoncepts
involved in subordination or amlogy or even unity are not hard to grasp,
identify, or put into effect within a context which is sufficiently familinr
and uncomplicated. The linit on the student's sbility becomes signi-
ficant--and must be respected by the teacher=-cnly as his employmenn;
of these concepts is required to be imcireasingly complex, abstract, and
delicate, A=nd within theze limits, wherever they mey have to be set
for any studeat, thers is an abundance of things to be thought and read
and writ® and spoken about, Each of the basic concents to which
the curriculum introduces the student is & major aspect of rhetoric,
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